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VALIDATION DRAFT 
August, 1981 


LocCLouuctlon 

Life Skills/Management is a new guideline for the 
development of modules of study for secondary school 
students in the Intermediate and Senior Divisions 
(Grades 9 to 12) and for students involved in 


continuing education. 


The program in life skills/management consists of 

twelve discrete modules developed from this guideline, 
with a minimum of thirty hours of instructional time 
allotted to each module. Successful completion of each of 
the twelve modules is required for the Secondary 


School Graduation Diploma. 


"Life skills" is defined as "the abilities and knowledge 


required for successful management of one's life". 


"Life management" is defined as "the conscious directing 
of one's life in accordance with one's values and goals 


in the context of the common good". 


The focus of the life skills/management program will be 
on the practical application of the knowledge and skills 
required for successful life management, and on the 
interrelationships of these various kinds of knowledge 
and skills. The classroom approach will be 

experiential and reflective; students will be actively 


involved in "doing" and "thinking". 





twit! woinet bas esethowregnl sade ai age 


'p 


A 
a 
“ 
m™ 


swopes int ybute do aeivbom Io, Jnana 


r 


ey e' csiw sonebronos mi sist 2° oni 


ore 3 
liw atosbore jsvlsgeeliss See 
= e 






















fohinp ven s ei themopsnal\ sl L tae gi 


ail 
7 


tron? a¢aebudse wot Bas (Si of © Gee 


.nolsso0bs pn 


rremepsast\alline efit nl meagoage 
hegolevebh eplebom sie1seli ae 
Ment te eueod youldty.30 mumiarn & 


Slubon Aose os begeee 


s2ea0ou 
- 
i . 
a “ 2 —_— a «4 ¢ = if 
= 3S I DEeZiI“eas Zi 29.0508 avi WE 
‘6 
emnqigtd aolssubei@ 
e of?" pe bonitel ek “ell 
TSoPEASA le2Sanuea to2 


oni3sh- 2) "+nediepsnan & 


tamnon aff 24 sze3n00 ei 


i ‘ ~~) : s 
aem\nilicte emit endoke a —F 
oe 


wot att %o Aotysotigqnas Iaszaarae 





? el 
=e 
4 





tooresstem otit Intessseghael a 

bil eswotvsev esedi® fo seiianeiee 
| ns 

iliw dAveesges nogkesaio- aii lea 


." padcitiae™ bits "on Pome’ ge 





It is important that careful planning precede the 
introduction of a life skills/management program 

in a school. This planning must take place on two 
levels: the overall program of the school must be 
closely examined and possibly changed to accommodate 

the new program; and the life skills/management program 
must be planned carefully to avoid duplication among the 
modules and to ensure that interrelationships among the 


modules are made explicit in the classroom. 


The modules may be offered in the sequence that 


seems appropriate to the individual school. 
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Rationale 

Our ever-changing society is evolving at a rapid pace 

and is becoming increasingly more complex. One can 

observe a variety of significant social phenomena, such 

as technological and economic transformation, varied 

family patterns, an aging population, new intergenerational 
relationships, and changing lifestyles. Within this 

context a student should have the opportunity to develop 

the skills needed to manage his/her personal life so that it 


may be productive, satisfying, and less stressful. 


Each student needs the opportunity to focus attention 
in an unfragmented way on the knowledge and skills 


required for the management of his/her life. This 


“Opportunity is provided within the parameters of this 


guideline, from which the required modules will be 


developed. 
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Goals 

Modules in life skills/management will provide 

Opportunities for students: 

1. a) to develop an awareness of the kinds of knowledge 
and skills needed for successful management of 
their own lives; 

b) to develop an awareness of the interrelationships 
of these kinds of knowledge and skills; 

c) to develop a perception of how these kinds of 
knowledge and skills may be used for the common 
good as well as for the students' own well-being; 

2. a) not only to acquire, but also to develop 
competence in the use of this knowledge and these 
skills; 

b) to integrate this knowledge and these skills, and 
to translate them into behaviours appropriate to 
the individual and to the community; 

3. to develop the skills of reasoning and decision-making; 

AS not only to examine their value systems, their 

BEritudes, ‘their personal goals, and their Jafestyles, 

but also to learn to manage their lives in the 

context of both their personal values and goals and 
the values and goals of the community; 

5. to develop the ability to cope with the exigencies of 

a changing society, the ability to be useful and 

effective, and the ability to achieve personal 
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to develop an understanding of the concept of 
individual worth, based on what one is as a person 


rather than on what one does as a worker. 


is the intent of this guideline that the following 
integrated into all modules: (a) the development 
students of an awareness of the role of attitudes 


life management; and (b) the development of students' 


language skills. 
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Administering the Program 

This section of the document relates to the administration 
of the life skills/management program in schools. The 
ideas expressed are based on the view that all students 
need an opportunity to acquire the learnings outlined 

in this guideline, that the principal should have 
flexibility in timetabling and in staff allocation, that 
the program should be a co-operative staff enterprise, 

and that there should be co-ordination of the program 

(a) to avoid the possible duplication of learning and 


(b) to ensure the interrelatedness of the modules. 


A minimum of eight modules shall be offered in the 
Intermediate Division (Grades 9 and 10) and a maximum of 
eight modules may be offered in the Senior Division 
(Grades 1l and 12). The decision as to which modules 

to offer in each division is to be made by individual 
school principals. Within this framework students will 
decide, in consultation with their parents or guardians, 
as appropriate, when to include specific modules within 
their school program. Life skills/management classes will 
thus accommodate students of different capabilities, 
Maturity, age, and grade level; these differences should 
be considered when allocating students and staff to 


specific classes. 


No module is to be the prerogative of any one department 
in a school. Each module will be taught in individual 
schools by the person best suited to do so in terms of 
teaching skills, empathy, background knowledge, and an 


ability to develop understanding through the practical. 


er 

























~ecyre ed | 

- aoe ~~. 

——se ro 
a 


notiawmeiciabe odt of setwiex Jneaeoos oct ak5 


| i 4 
sat .efoatge of meipone rma il a 


ainébite Lis tam) wetv erg fo heesd STs poses szqe 
feniisuo awn ee! “org extuyes' ws vi tnussngae@ 
a Efvete isgranaig ‘edt tan? oti febiig 4 

jut’ ,natgasos is 2 " ti Hae patfidstemss WE t 
,eritcgz » 2teoe evitecegoe~eo «© ec sfuode mee 
m2tore ais 3 acddnaibuo-we. 6d SLloorde oxad? "Si 
q¥ee! to dolbtentfigqeb olfdlaveg SAF biowa 


1 ots Yr stusbatatetreand ens 


_aet ai Beretta a¢ Liste esirbascdagie 36 

7O- Gi Nsm S& BOE (Me bas € 2ahsea) aakesvad 
ras ‘oinee -stit a} herettc ed vee ead 

Ne 

Be vhonm foicdw of aw cokarseh of? 7195 Gaara 

sxiaiviaani.vd @bam 2a o2 ai noreivib fons wr 

ynehustée »~vowamseis eid ‘aaeisaw .2c4gts 

\@NAIDISUA, tO =3 heresy tis) doiw “Otsecioenes nt ” 


‘jecw esloszon oiiloseqe sbuiogt oF Asie see 


‘ee oa "i 
sseeni> jnomerecem\eliine skid : see ae 


bz ia geoneteti.b essady . Iie ‘at —" Aas wa 


= 
—= y 


jna@ntsageb eno ums Yo evizseponsig ef? od 
“¢ 7 — 
lewbivilnl oi tious at Lobe elobew s 


te waze? ot .de Gb. od a 
is Bas veebosnoex bavaspxond 3 AS 8 


Reo rase ang deynadd 


A team leader will be identified to co-ordinate the 
life skills/management program to ensure that inter- 
relationships among the modules are established and that 


duplication is avoided. 


It is suggested that in considering the implementation 

of the life skills/management program in the schools special 
attention be placed on the needs of early school-leavers, 
of students who leave school at age sixteen, and of adult 
learners. In order to accommodate the special needs 
and/or desires of these groups of students each life 
skills/management module should include co-operative 
education, or a work-experience component, where 
appropriate and possible. The modules should be available 
through summer- and night-school courses, through private 
study programs, and through poe earoncedce education, 
where appropriate. The resources for the modules could 
include a variety of print and non-print materials, 


TvOntario, computer technology, and school facilitators. 


The suggestions below are intended to facilitate the 
implementation of the following policies, which have 
already been stated above: the principal shall decide 
when each module will be offered; each student shall 
decide when each module will be selected for study; the 
person selected for the teaching of each module will be 
the staff person best suited for the assignment; classes 
may include students of different grade levels and 
capabilities; and no module shall be the prerogative 


of anyone within a department in the school. At the 
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outset students should be informed of the requirements 


of the program. 


Timetabling. All modules can be offered (at whatever 
grade level) in the same time slot. This could facilitate 
the enrolment of adults in the community or of students 
transferring from another school. In a school with a 
small enrolment not all modules need be offered each 

year. For example, a set of four modules could be 
selected for Grade 9 and two sets of four could be 
selected for Grade 10, each set being offered in alternate 


years. 


The timetable for life skills/management needs to be 
constant from year to year, if possible, so that students 
can plan their choices. Students who transfer from one 
school to another during a school year may wish to consider 
arranging for private study or correspondence education 

for particular modules, if their program needs cannot 


be met by the new school's timetable. 


Placement of modules in school programs. The decision on 
where to place the modules in the school program could 

be affected by such factors as the pattern of students 
remaining or leaving school; the maturity, capability, age, 
and grade level of the students; or community considerations, 
If a high proportion of students leave early or at age 
sixteen, it might be decided to offer all modules in Grades 


9 and 10. The modules could then be timetabled concurrently, 
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in different time slots, or in sequence. 


If students tend to continue to Grade 12, the modules 
could be offered over three or four years, from Grades 

9 to 12. Alternatively, a school could offer eight 
modules in Grades 9 and 10 and the remaining four modules 
in Grades 11 and 12, while a selected four modules could 
be offered in Grades 11 and 12, as well as in Grades 

9 and 10. In practice this would mean that four modules 
would be offered in both the Intermediate and Senior 
Divisions and students could choose which offering to 


study. 


Staff allocation. The teacher best suited to teach a 

module should be the one selected to do so. For this 

reason a different teacher might be chosen to teach 

each module. The teacher assigned to each module could 

be, but need not necessarily be, teaching related courses. 
All life skills/management teachers should have a recognized 
flexibility in planning, organizing, and managing classes 

in which a variety of activities may be taking place at 


the same time. 


Team leader. The function of team leader could be 
assigned to a vice-principal; it could revolve, ona 
temporary basis, among the teachers of the program; 

it could be considered as a means of providing professional 


development experience to persons teaching the program. 
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Planning the Program 


This section of the document relates to the kinds of 
planning that need to be undertaken for effective 
classroom operation of the life skills/management 


program. 


wrrceria’ for selecting content. Given the range of 


relevant content and the time available for each 

module, careful selection of content for each module 

is essential. The following criteria should be used 

in selecting content: 

-- relevance to the goals of the guideline and the 
stated objectives for each module; 

-- significance to student understanding of the 
knowledge and skills taught in each module; 

-- appropriateness for the students; 

-- scope and balance, within the range of content 


possibilities. 


Managing classes composed of students of different 
PoavecseOn Competency, capability, and maturity. Since 


students will be able to decide when to include 

specific modules within their school programs, there 

may be classes that contain students with different 

levels of competency, capability, and maturity. These 

differences could be accommodated by the following: 

-- class involvement in planning a module (e.g., selecting 
content and Meee eC ins a core of learnings through the 


processuor: Uraanstorming) and in selecting different 
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individual or group learnings from the range of 

content possible; 

learning experiences at different levels of complexity 
for students of different capabilities; 

individualized study; 

peer) Leaching; 

mutual student assistance with skill competencies (skills 
exchange) ; 

small-group assignments; 

contract learning and evaluation; 


evaluation on a pass/fail basis. 


Approaches. The following approaches can be used where 


appropriate: 


the practical approach, in which students actively 
participate and are involved in the application of 
knowledge in everyday activities, in co-operative 
education, or in work experience; 

the inquiry approach, in which students undertake purposeful 
investigation of a question or problem in order to 

arrive at conclusions based on available evidence; 

the case study approach, inwhich students examine an 
appropriate situation or incident in order to develop 
uncerstanaang of aitopic or jconcept; 

the experiential approach, in which students are directly 
involved in intrinsically valuable experiences (the 


experience itself is its own worth). 
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The accompanying chart suggests the approaches that are 
appropriate for each module. The chart is not meant 


to be prescriptive. 


Practical 
Active Case 
Participation] Education |Experience Ingquir Study} Experiential 


In OuceoL 
Class Class 





Aesthetics xX X X 
Aging X X X X X X 

Career 

Planning X X X X X 

Entrepren- 

eurialism x x a x x ve 

Fitness/ ; 

Well-Being X X X X 
Home 

Maintenance xX x x Be 

Human 

Relations X xX X X 

Law _ X ) X X 

Nutrition X xX X X X X 

Parenting X X X Xx X X 

Problem- 

Solving/ 

Decision- 

Making X X X X ee 
Resources 


Management X Xx X x X 
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Co-operative education and work expeulenCeps Lie 


successful use of co-operative education and work 


experience requires that appropriate kinds of experiences 


be 


identified, that employers be willing to be of 


assistance, that there be a clear and common understanding 


of 


the undertaking, and that placement opportunities be 


identified and kept up to date. 


Resource persons. The participation of resource persons 


in 


the program can be facilitated by: 

surveying the community to identify a pool of 
appropriate resources; 

finding ways of using resource persons without imposing 
on their time and professional obligations. For 
example, a resource person can be invited once and the 
experience can be taped, or taped interviews can 
replace repeated interviews with the same persons. 

By using tapes in this way it may be that each resource 
person would interact directly with only one class, and 
that each class would interact directly with fewer 
resource persons; 

selecting resource persons appropriate for the classes 
and the specific learning; 

planning with the resource person and clarifying the 


nature of everyone's expectations. 
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Field trips. Both short- and long-range planning are 
required to ensure that learning is derived from a 
field trip. Everyone's expectations regarding the trip 


should be clarified in advance. 


Co-operative planning. All staff persons involved in the 
program should co-operate in the planning in order to ensure 
that relationships can be made among the modules and to 
avoid duplication of content, resources, or experiences 
within the program. In addition, staff members from other 
related program areas could be involved in planning. 

The program can also be enriched by the involvement of 

the community in the planning process. As well, students 
can learn planning skills and can add another dimension 

to the modules if they have an opportunity to contribute 


to planning. 


Block planning. It is suggested that long-range plans 
(block plans) be made for each module to ensure the 
development of content essential for an understanding of 
the module. Example block plans are provided in Part B 
of this document for each of the following modules: 
Aesthetics, Entrepreneurialism, Fitness/Well-Being, and 


Home Maintenance. 


Values. In life the choices one makes and the nature of 
one's interaction with others are affected by the values 
one holds. Thus, it may sometimes Be appropriate in this 
program to raise value questions and to arrive at answers 


on the basis of thought and knowledge, so that students 
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are aware of the role of values in the process of informed 
decision-making and problem-solving and in human 
anteraction. It is important to avoid the imposition of 
values on students' minds. However, this does not preclude 
basing a classroom environment on especially selected 
values. For example, a school could decide that the learning 
environment in the life skills/management program be 

based on the following values: respect for self, respect 
for others, honesty, and co-operation. These values 

would then underlie the operation of the program. All 
persons, students and staff, would be made aware of the 
role of these values in the operation of the program. 
Evidence of infringement of these values (e.g., undue peer 
pressure on a person) or evidence of support of these 
values (e.g., two students helping each other) could be 
discussed, and the consequences of particular behaviours 
identified. At the conclusion of a module students could 
be expected to record their own observations regarding the 
consequences of the selected values in everyday affairs, 


in the workplace, and in the classroom. 


Language usage. Because language is important to thought 
and to communication, it is important that students' 
abilities to use language with clarity, precision, and 
appropriateness be facilitated. Care should be taken to 
ensure that learning experiences and assignments be used 
to enhance student ability (a) to write reports, (b) to 


devise significant questions and to conduct interviews, 
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and (c) to learn and be able to use terminology 


particular to an area of knowledge or work. 
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EVALUATION 


Program evaluation. The evaluation of the life skills/ 
management program involves assessing whether the program 
has achieved its goals and what effects the program had, 
either planned or unplanned. The course evaluator assesses 
the degree of congruency of the school course with the 
overall objectives of the program as set forth in this 
guideline and the acceptance of the program by the 
students. Any identified discrepancies require a 


modification of the program. 


The program should be assessed to ensure that provisions 
exist for students in different grades and with different 
competencies and capabilities. Topics and teaching 
strategies should reflect the achievement and maturity 
level as well as the interest of the students. All topics 
and strategies should be consistent with the overall 


objectives of the program. 


The interrelationship of the various elements in each 
module as well as the relationship of the module to the 
whole life skills/management program should be examined. 
It is important that the interrelationships among the 
modules be realistic and not contrived. Any discrepancies 


thus identified should be corrected. 


Evaluation of student progress. The evaluation of student 


progress should be based on the stated objectives for each 


Ss 
a 
; 

















\elfive 323732 ade 20 notvay ieve eat 
iaxpotd ads te@iliedw paleseses eeviornt mes spotg, 
ed mexrpexsq eft atostie Jariv bas elsov ast 
seeserns tofvsulsves seivos af? \hbenasigeu 20 
add ditiw seuscs lodtize odd to Yousespnon Be 

giro at conc? goer a8) metgosg edt Jo aov tive da 
sijiz vi mexoosg emt if wai Bie trek edd bas on | 

s ertiups 2 >isdeceuse ih beltisnsbi-ynA = ie 


aetpowd eft 20 


sotetvouq 3507 Sicehis oe psaaeers sg 6ivors 
-rez2!> ciiw bis 2sBevp UAeMeRRED a2 einebude 
onicoset ons soiqoT’- .aesigiitdegss Bas 

v4 sm Dts. Sf: tas /stdss od4 F565%8s Sivore 


> eo 
5 
ro 
: 


oo tLe tucbuse off So testes: sie ea flew 















= 


‘eisvo sat dtiw tnetelenes ed Biveie gee S ‘x 
Ms Foss ats 20 


: > 
. 


Hoes ci ttcemels evotrsey si. te gical’ 77 
at of alubam ez Io qitenoietea ent ap Siew Re 
tehimaxe od Blyade aptpoad 9 

SA9 DOLrens inadotssisunieras aid rcs +78 


ae fourqgeior th “vce - bev IAge #6n aie ——- ; 
. a 
_bstost306- 6@ — 


$releste to foi¢suisvS sage | 


giose 0% 2ov b7becdo eee & 
% teas ents eH 


- 18 - 


module. The expectations for these objectives should be 
stated clearly and the evaluation procedures and criteria 
should be understood by each student. The reporting of 
student achievement for each of the modules comprising 

the life skills/management program should be on the basis of 


pass/fail. 


In any learning situation students either are succeeding 
and moving on or are experiencing difficulty and thus in 
need of redirection or additional help. Ongoing assessment 
identifies difficulties quickly and provides a basis for 
immediate action. Such continuous evaluation can be inte- 
grated into the teaching-learning process. As well, the 
post-test at the conclusion of the unit enables students 

to know what progress they are making towards the objectives 


of the module. 


Teachers should encourage the development of self-appraisal 
in students by asking such questions as the following: 

- "What have you learned?" 

- "Why do you say that?" 

- "What can you do now with what you have learned?" 


Students may complete such sentences as "I learned that ... 


or "I was surprised that ... . 


Through self-evaluation students will be able to understand 
objectives better, recognize their own progress, diagnose 


their strengths and weaknesses, and know when they can go 
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on to something else. Learning journals or diaries 
and portfolios of work are particularly useful, for 


self-evaluation. 


In the life skills/management program the assessment of 

some students through the use of oral tests will give a 
better indication of student achievement than will written 
tests. Interviews may be used for assessing skills that 
require the use of communication skills and for administering 
oral tests. Individual conferences with students can help 
students plan their learning activities and identify, address, 
and solve their learning difficulties. Appraisals made by 
teachers and students can be discussed and compared. Students 
should be given opportunities to discuss the accuracy and 


fairness of the comments made in such appraisals. 


Teachers may find that participation charts, behaviour logs, 
and anecdotal reports assist in the assessment of student 
achievement. Such means can reveal student progress towards 


the attainment of the objectives of a module. 


Student understanding of the concepts implicit in the 
objectives of a module may be assessed through the use 

of objective tests, essay tests, collages, journals, or 
drawings; the analysis of case studies or situations; 

the solving of problem situations; or discussion. The 
development of skills associated with the objectives may 
be evaluated by observation, the use of rating scales and 


checklists, and through performance tests. Attitudes and 
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appreciations may be assessed by observation and the use 


of rating scales, checklists, and interest inventories. 


In addition to the preceding suggestions, the following 
methods can be used to evaluate student achievement: 
synthesis activities or projects; solutions to problems 
identified from case studies; such activities as analysing 
certain aspects of an interview, observation, or work 
experience (the analysis could take the form of a short 
paper, an audio-visual presentation, or a letter); individual 


or group projects. 
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PART +B-- SPECIFICS .OF CONTENT 


Modules for Study 
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VALIDATION DRAFT 
August, 1981 


MODULE: AESTHETICS 


RATIONALE. To live fully requires involvement in aesthetic 
pursuits which nourish the often-neglected spiritual side 
of one's nature. Aesthetic awareness can give the student 


a key to increased enrichment and pleasure throughout life. 


INTENT. It is the intent of this study to develop student 
confidence in responding with sensitivity to nature and oe 
the arts which speak to the intangible and the spiritual 
dimensions of living. "Responding" is used in this context 


to include participating and creating, as well as feeling. 


It should be noted that his module is concerned with those 
things which are intangible, which are indescribable, but 
not imperceptible; it is concerned with the qualities of 
things, events, and activities which go beyond technical 
qualities in communicating meaning, and mood; it is con- 
cerned with inputs which influence our emotions and our 


perceptions of the world. 


OBJECTIVES. Students will be given opportunities: 

- to develop an appreciation for the nature of the 
world around them and for the place of the individual 
in that world, to develop an awareness of the 
aesthetic in everyday things, and to develop an 


awareness of the interrelatedness of things and 


people; 
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- to discover for themselves abilities in the arts which 
they may wish to pursue further or develop more fully; 

- to add another dimension to daily life and to leisure- 
ermenactiviity, 

- to develop an appreciation of sharing with others in 


an aesthetic experience. 


(NOTE: "There is little difficulty in evaluating attainment 
of experiential objectives. The relevant question is simply 
whether or not the student actually had the experience con- 


tained in the objective." Pratt, Curriculum Design and 


Development, p. 215.) 


CONTENT. In this module the content consists of the aesthetic 
experiences offered to students; it is the exposure to, the 
experiencing, and the responding to, various aesthetic aspects 
of the students' environment selected for use in achieving 


the objectives of this module. 


Aesthetic aspects of the environment could include a broad 
sample of the following: nature (sunset, the night sky, a 
thunderstorm, the fragrance of flowers, the landscape, the 
lakeshore), music, architecture, ballet, modern and popular 
dance, theatre, visual arts, literature, gymnastics, photo- 
graphy, artifacts, gardens, clothing, food, home decoration, 
technology, tools, modern media (film, TV, radio, newspaper, 


Magazines), heritage buildings, town planning. 


Through experiences, through the response of the senses, and 
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through the feelings evoked, there could be developed such 


concepts as: repetition, contrast, unity, texture, balance, 


colour, harmony, intensity, line, proportion, dominance, timbre, 


space, shape, pattern, development, form, design, symmetry. 


Standards of taste and excellence can be developed as students 


gradually acquire the ability to distinguish, perceive and 


appreciate the qualities inherent in the art form or the 


aesthetic experience. 


LEARNING EXPERIENCES. 


ies 


To Introduce the Module 


Students can: 


on a walking tour in or around the school, use 
"framing techniques" with hands or cardboard 
frames, to search out examples of such concepts 

as shape, colour, repetition, and contrast; 

listen to recordings selected by themselves to 
identify what it is in the music that contributes 
to the communication of a particular feeling; 

using a Porto-Pak TV camera, in small groups video- 
tape everyday objects in away that helps to develop 
awareness of different elements such as line and 
shape; 

view a segment of a film or videotape, first with- 
out and then with, the sound effects to develop 
understanding of the effects of the dimension of 


sound; 
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- through the use of slides or photographs, become 
sensitive to things of which they are not gener- 
ally aware; for example, the effect of light or of 
landscaping; 

- examine the design of everyday products to discover 
such concepts as form, design, space, colour; 

- with eyes closed, listen to the soundscape at the 
same time each day for several days, in order to 
compare what is heard in terms of texture, of 
sound and silence, of timbre and feelings; 

- identify heritage buildings in the community to 
observe and evaluate the qualities of design, 
style and materials; 

- analyse commercial packaging and create original 
designs for products in order to develop an appre- 
ciation of design; draw on resource persons for 
knowledge about design. 

To Develop the Content 

Students can: 

- using the initial stimulus of a poem, a painting or 
a work of nature, create a sound composition (an 
organization of sounds and silences) to convey the 
feelings expressed in the original art form. 
Compositions could be tape-recorded for use in 
integrated arts presentations; 

- photograph the same object at different angles, 


distances, and times of day to observe changes; 
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collect three objects which perform the same 
function (razor blades, pens, vases, erasers); 
compare the products in regard to form, function; 
consider the aesthetic decisions in doing some- 
thing for someone else (choosing and wrapping a 
gift, planning a dinner, designing and writing an 
invitation); 

consider the controlled power of the gymnast, 
hockey player, singer, dancer, figure skater to 
develop awareness of the effect of movement, 
pattern and form on the viewer; 

compare films for their aesthetic qualities, using 
gee eresOurce;, tTalhrigerrim, -a series strom 
TVOntario; 

invite craftspeople to the classroom to share their 
perceptions of the aesthetic qualities of the work 
they do; 

analyse TV commercials or media ads to develop an 
awareness of the qualities which contribute to the 
total -impact’ on the sviewer; 

study posters, book and record album covers, street 


signs and store fronts to develop concepts of design. 


To Synthesize Learnings 
Students can: 


- select a school space, or a community area, analyse 


how it is used, and redesign it in terms of improv- 


ing its use and aesthetic qualities; 
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redesign a product in general use; 

pursue the aesthetic considerations of preserving 
local history; | 

explore the aesthetic characteristics of such events 
as sports car racing, the Canada Cup hockey series, 
the Grey Cup games, festival Caribana; 

create a visual that fits with an assignment in 
another course (a mathematics board depicting a 
geometrical form; a collage to depict a concept 
such as harmony or pattern in the social sciences}; 
plan and produce a slide-tape show about changes 
wecolLour, light, and) sound, from daybreak to: dusk; 
produce a film festival for the school or for the 
community; plan activities so that an understanding 
of several concepts can be demonstrated; 

produce creative writing to express feelings while 
watching migrations of birds, listening to favourite 
music, observing a gymnast, eating an apple; 
undertake clean-up projects to improve the aesthetic 


nature of their environment. 
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VALIDATION DRAFT 
Ce August, 1981 


AESTHETICS - BLOCK PLAN 


(Hrs. 1-5) Providing an Opportunity to Respond 
to Aesthetic Experiences 


Expose students to as many different aesthetic 
stimuli, both tangible or intangible, as possible. 
These should include aural, gustatory, olfactory, 
tactile and visual experiences, (e.g., music or 
song of a bird; a chocolate mousse or a hamburger; 
a fragrant flower or a cedar cottage; a soapstone 
carving or wind through the hair; a fine painting 
or a sunset). Have students record, individually, 
feelings and reactions to the various stimuli, in 
words, or pictures. Have students share response 


with others who have had the same experience. 


Other experiences could include listening to records, 
viewing slides of art and art works, walking along 
a nature trail, looking at a film of a hockey game, 
watching or experiencing any physical activity, or 


looking at pictures in a hot-rod magazine. 


Have students compare their own responses to different 


Stam 1s 


(Hrs. 6-30) Increasing Appreciation of the Aesthetic 


1. Provide experiences to develop concepts; 
2. Provide experiences to develop standards of 


taste and excellence. 
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- 28 - VALIDATION DRAFT 
August, 1981 


MODULE: Aesthetics 


UNIT: The Influence of the Industrial Designer in Our Lives 


OBJECTIVES: - To become aware of the influence of the 
designer on the life of the consumer 
- To understand the function of problem- 


solving in creating a design 


A_KEY QUESTION: How does the industrial designer contribute to the 
quality of human life? 


How is industrial design a form of problem-solving? 


CONTENT LEARNING EXPERIENCES 

- Considerations in creating - Selecting from the classroom environment 
good designs: form; one or two more examples of industrial 
texture; unity; colour; design (chair, ceiling, pen), evaluate 
pattern; efficiency of the form and character of the object 
function; appeal; relation- in terms of the relationships of material, 
ship to surroundings; function and surrounding environment. 
relationship between form Discuss these questions: How does the 
and pattern, pattern and designer's use of materials contribute 
material, the object and to an efficient and pleasing form? To 
the needs of the consumer what extent does the object achieve 


efficiency in the performance of its 
intended function? In what ways is 

the object in harmony with its 
surroundings? What relationship exists 


between the surface patterns and the form? 
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CONTENT (cont. ) 





- The industrial designer 


as "problem-solver" 


ey Or 


LEARNING EXPERIENCES (cont. ) 


Does it provide pleasurable visual and 
tactile stimulation? Why is it 
pleasurable? Is there an honest 
relationship between pattern and material? 
In small groups, make visual assessments 
of three objects of choice following 

a line of questioning similar to that used 
above. Using (a) the observations in 

the class and group discussion, (b) inform- 
ation from a reliable resource book, 
develop criteria for evaluating the 
quality of a design; 

Explore the out-of-class environment 

for examples of industrial design; apply 
appropriate criteria (developed above) to 
make judgment about the quality of the 
design of these objects. Findings can 

be summarized on charts as part of a 
follow-up to reporting procedures; 

Suggest ways of improving the functional 
and aesthetic qualities of the objects 


judged to have faulty design; 


View the film By Design (videotape 

#BPN 112201 TVOntario) to develop a 

greater awareness of (i) the industrial 
designer as a link between the consumer 

and technology (ii) the constraints imposed 
by the manufacturer, the distributor, and 


the demands of the consumer. 
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VALIDATION DRAFT 
August, 1981 


MODULE: AGING 


RATIONALE. 
(i) Society often seems to have an unrealistic 
stereotypical "image" of the aged. 

(ii) Young people have relatively few opportunities 
to interact with the elderly, to have an 
insight into what "aging" means, both to 
others and to themselves, to develop an 
understanding of other generations, to 


perceive others as persons. 


INTENT. It is the intent of this study to help students 
gain an understanding of others as persons regardless 

of their age, of the process of aging, of the changes 
which aging brings to persons, and of the ways in 

which they will need to accommodate their lives to 


their own "aging". 


OBJECTIVES. Students will be given opportunities: 

- to develop awareness of their personal attitudes 
to aging; 

- to recognize aging as a natural process; 

- to understand the rewards and limitations of 
aging; 

- to appreciate aging as an enriching experience; 

- to examine learning as an enabling force in 


adapting to change throughout lace 
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- to identify what makes a person grow in vitality; 

- to appreciate personality characteristics that 
influence physical, psychological and social 
aging; 

- to recognize a variety of family patterns and 
relationships that may emerge in the upper 
years; 

-' to gain knowledge of the variety of living 
arrangements for the aged; 

- to recognize the use of technology in accommodating 
the aging process; 

- to recognize the influence of culture on the 


concept of aging. 


CONTENT. 
1. Perceptions of Aging: How is aging regarded? 

- stereotypes: What are some of them? Why 
do they exist? How can they be dealt with? 

- influence of culture on perceptions. 

2. The Aging Process: How do people age? 

- biological aging, beginning at birth: aging 
of sensory functions (vision, hearing, touch, 
smell, taste); factors influencing sensory 
perception (motivation, alertness, health, 
past experience, familiarity, anticipation, 
chronological aging); kinesthetic aging 


(mobility, fitness) ; 
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- psychological aging: growth of self-concept 
(sense of identity, self-worth, uniqueness) ; 
independence and privacy; problem-solving 
abilities; 

- social aging: health (role of nutrition and 
exercise); living arrangements (housing, community 
support services, family); interpersonal and 
intergenerational relationships (family and 
friends, clubs and associations); cultural influences; 
role of resources and resources management (rewards 
and limitations, finances, material possessions, 
accumulated knowledge and experience) ; 

- role of learning and personality in successful 
aging; i 

- use of technology in accommodating the aging 
process: prosthetics and medical aids, environ- 


mental adaptations and medical devices. 


3. Loss/Bereavement 

- individual's view of loss: status; people; 
pets; material goods; 

- society's view of death: method of dealing with 
death; value placed on life; increased life 
expectancy; 

- traditions: family, social and religious 


behaviour; cultural influences. 
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LEARNING EXPERIENCES. 


Le 


To Introduce the Module 

Students can: 

- prepare a collage of advertisements which 
include persons of different ages to identify 
the perceptions of aging implicit in them; 

- identify senior activities in the community 
such as Senior Citizen Centres, Gray Power 
groups, educational opportunities, Senior 
Volunteers, to discover the role of seniors 
in the community; 

- describe perceptions they have of a grandparent 
or of an older person they know to become more 
aware of the elderly as persons; 

- analyse the lives of elderly persons, male 
and female, whose career made an impact on 
Canadian life. 

To=Dpevelop *the Content 

Students can: 

- invite a group of elderly persons to participate 
in classroom discussion. Co-operatively 
design a program where ideas can be exchanged 
or an activity can be shared; 

- develop a visual or written presentation of a 
projection of themselves in 30 years to develop 


awareness of personal aging; 
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- interview persons of different age groups 
(a parent, grandparent, senior citizen or 
Child) about particular changes in their 
lives, in order to develop a better understanding 
of chronological aging; 
- conduct a survey of friendships, to determine 
ways in which friendships are formed and endure; 
‘= provide a service for an older person (someone 
living alone or someone living in a home for 
the aged), in order to develop intergenerational 
understanding; 
- analyse basic statistical trends (proportion 
of men to women, education, recreation) to 
speculate about the type of world in which 
they will be living in the year 2020 (Canada's 
Edlerly, Statistics Canada; scould*be used’ for 
data); 


- develop the charts below: 


Ways in Which These 
My Needs Needs are Met 
(basic human) 


Needs of Ways in Which These 


Elderly Needs are Met 
(basic human) 
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Compare completed charts; identify similiarities 
and discrepancies; develop a plan whereby any 
gaps might be closed; 

- devise a questionnaire for use in interviewing 
persons operating a home for the aged. Questions 
could relate to reason for location, design 
features, ownership of land, transportation 
facilities, operating costs, legislation 
facilities, staffing. In groups, research 
selected topics to develop an understanding 
of the planning required to provide for 
elderly handicapped people; 

- interview representatives of different cultural 
groups to find out the role of the young, the 
middle-aged and elderly within their culture; 

- interview persons in different age groups to 
find out their preference in such areas as 
these: music, sports, books, movies, television 
programs, travel; collect data and develop 
generalizations; 

- read, or listen to a tape of True Davidson's 
The Golden Thread, about mature achievers; 
identify characteristics which contributed 
to the success of these persons. 

3. To Synthesize Learnings 

Students can: 
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intergenerational programs; develop a class, 
school, or individual program to put learnings 
into operation; 

- design a community of the future to put 


learnings into operation. 
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a 1 VALIDATION DRAFT 
August, 1981 


MODULE: Aging 


UNIT: Perceptions of Aging 


OBJECTIVES: - To become aware of personal attitudes toward aging 
- To understand how perceptions of aging are 
influenced by forces in the environment (media, 
societal norms) 
- To investigate stereotypes associated with aging 
- To develop tentative conclusions and test these 


conclusions with evidence 


A KEY QUESTION: How accurate are perceptions of aging? 
CONTENT LEARNING EXPERIENCES 
- Personal interpretations - Develop a list of words that might 
of a) teenager be used to describe teenagers (could 
b) senior citizens be individual lists or whole class 


brainstorming - about five minutes 
in length), for a stranger who wishes 
to know what people are like here; 

- In smaller groups (three to four 
members), discuss individual lists or 
whole class list for additions or 
deletions; 

- Prepare a group list for further class 
refinement. Discuss: How did you come 
to this conclusion? ws this truesof ait 


teenagers? What evidence do we have? etc. 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





Repeat process using senior citizens as 

the focus for the discussion and 
development of word list. Emphasize reasons 
for conclusions and the need to re- 

examine generalizations. Examine list 


of evidence of stereotyping; 


- Influence of the media , - In groups, analyse TV programs, 

on perceptions of aging advertisements (print and non-print) 
and magazine articles to identify 
the perception of the aged indicated 
in the selected media. (To collect 
data for analysis, use a list of 
questions, developed in class, about 
such things as the roles portrayed 
by seniors, the number of older 
persons included, the characteristics 
of the elderly emphasized in these 


roles, the language used) ; 


- Attitude of people in - Develop survey forms to assist students 
public places in observing how persons treat the 
old in public places such as buses 
or streetcars, shops, crosswalks, 
restaurants. Individually, conduct 
survey; in groups, discuss findings 


to develop generalizations, if possible; 
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CONTENT (cont. ) 





- Services in the local 


{ 
community 


- Perceptions of aging held 
by senior citizens in the 


local community 


- Comparison of perceptions 


LEARNING EXPERIENCES (cont.) 


Collect data to identify services 
available for seniors in the community. 
(Include such areas as housing, 

schools, religious centres, cultural 
organizations, employment opportunities, 
recreational facilities; collect data 
through questionnaires, interviews, 
films). From the data, infer 

community perception of needs of 


the elderly; 


Invite senior citizens to class to 
discuss their views about the process 


of aging; 


From data collected compare views of 
media, of students, of society, of 
seniors regarding the elderly. Examine 
for similiarities, in such areas as 
social attitudes, cultural influences, 
nuclear family attitudes, employment 
opportunities; 

Prepare an audio-visual presentation 

or a collage to express perceptions 


of aging. 
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- 40 - VALIDATION DRAFT 
August, 1981 


MODULE: Aging 
UNIT: Housing 


OBJECTIVES: - To gain knowledge of the variety of living 
arrangements for the aged in the community 
- To gain an insight into some of the housing 


needs of the elderly 


A_KEY QUESTION: Why do older people live where they do? 

CONTENT LEARNING EXPERIENCES 

- Types of living - In a group, develop a list of the 
accommodation available: kinds of living arrangements available 
apartments, group homes, in the community, to become aware 
house, satellite homes, of the range of alternatives; 
co-operatives - Use data from a discussion by a panel 


of seniors and from a study of 
newspaper articles and advertisements 
to extend the range of living 


arrangements available; 


- Advantages and - Using recognized debating procedures, 
disadvantages of types debate whether an independent or 
of accommodation dependent living situation is more 


appropriate; 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 

- Reasons for seniors' - Using case studies, identify why 
selection of . seniors live where they do; 
accommodation - Develop a short set of questions 


to ask seniors why they live where 


they do. Summarize findings; 


- Seniors' housing needs - Develop criteria for housing for 
and opportunities in the seniors, to be integrated into an 
future intergenerational community in 


the future. 
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= VALIDATION DRAFT 
August, 1981 


MODULE: CAREER PLANNING 


RATIONALE. An individual's ability to achieve career 
goals and adapt to societal change will be affected by 


the nature and quality of the planning done. 


INTENT. It is the intent of this study (i) to help the 
student become aware of the kinds of planning to be 
undertaken, of the personal and societal conditions which 
could affect such planning, and (ii) to provide an opportunity 
for the student to experience various aspects of planning 
(e.g., preparation of career goals and a career path, 

writing applications and resumés, direct contact with 

persons and activities in the workplace and informed 


speculating about the future). 


OBJECTIVES. Students will be given opportunities: 

- to see the relationship, and the difference, between 
long- and short-range planning; 

- to experience a job search; 

- to consider the relationship between career planning 
and life style; 

- to be aware of the importance of, and the need for, 
choice in planning; 

- to consider how economic and technological change 
can affect career planning; 

- to foster attitudes and qualities that are conducive 


to effective career planning. 
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CONTENT. 


es 


Long-Range Planning for a Career 


- considerations in planning: aptitudes; interests; 
educational requirements of possible career; 
counselling; broad alternatives for choice (new 
and traditional); employment opportunities; 

- sources of information about careers: Student 
Guidance Information Service; Canada Employment 
Centre; career counsellors; government; 

- planning a career path: career goal; education 
and training; kinds of background experience; 
action steps. 

Attitudes and Qualities 

- impact of attitudes and work habits; 

- role of temperament and personality; 

- impact of imagination, initiative and 
independence. 

The Work Place: Employment by Others 

- the job search: identifying a desired job (sources 
of information); contacts (the network); the 
resumé; the letter of application; the interview; 
selecting a job wisely; 

- on the job: the first two weeks (understanding 
expectations, adapting to the environment) ; 

- continuing employment: continuing education; 
assuming responsibility; dealing with possible 
harassment and discrimination; advancement; 


mobility. 
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LEARNING 


pee 


Self-Employment 


- in the professions; 

- in business. 

bite style 

- effect of family life on career plans; 

- living within one's means: budget planning; 


- leisure; 


‘ continuing education. 


Career Change: A Choice or a Need? 
- bases for career changes: societal changes; 
technological development; 


- how to speculate about possible need for change. 


EXPERIENCES. 

To Introduce the Module 

Students can: 

- distinguish between career plan, career path, 
career choice, job selection, to clarify 
understanding significant aspects of the career 
planning process; 

- conduct a survey of students who have part- 
time jobs to collect some information about a 
job search; 

- invite a panel of persons at different stages 
of theirecareers, to discuss the role of career 
choice, career paths, and action plans in the 
development of their careers; 


- use the Student Guidance Information Service 
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to become familiar with the use of a computerized 
service in career planning. 
2. To Develop the Content 

Students can: 

- develop job descriptions and write resumés which 
would be appropriate for the job descriptions in 
order to understand the relationship between 

them; 

- each prepare a resumé for a particular job; in 
groups, or in pairs, analyse the resumé to determine 
its appropriateness; 

- analyse newspaper ads to identify compatibility 
between personal qualifications and job requirements; 

- examine different types of employment opportunities 
and application forms to develop criteria for 
writing applications; 

- role play interview situations to develop confidence 
in an interview situation; 

- analyse videotapes to identify characteristics of 
an effective interview; 

- use case studies to draw conclusions about advance- 
ment, dealing with harassment, efficient career paths; 

- invite retired persons to share their career 

experience; 
| - attend a class in an evening course offered in 
career planning to gain an insight -into situations 


faced by persons who are not regular day students; 
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- develop a chart listing a variety of careers, and 
indicating the relationship between each career 
and (a) family life, (b) recompense, (c) personal 
time, (d) need for continuing education, 
(e) personal satisfaction, (f) possible technological 
development which might necessitate a career change. 

3. To Synthesize Learnings 

Students can: 

- plan career days; 

- prepare a career path, noting career goals and 


the steps to be taken to achieve them. 
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- 47 = VALIDATION DRAFT 
August, 1981 


MODULE: Career Planning 


UNIT: Career Pathing 


OBJECTIVES: - To understand the significance of a clear 
Career goal 
- To understand the role of specific job 
experiences and of education/training in the 
achievement of the goal 


- To be able to chart a career path 


A KEY QUESTION: How can I plan to achieve my career goal? 
CONTENT LEARNING EXPERIENCES 
- The concept of "charting" - Using a simulated situation (in which 
a path there is need to travel to a destination 


and overcome difficulties on the way) 
identify alternative ways of arriving; 
develop the concept of charting a path 


to achieve a goal; 


- Criteria for selection - Brainstorm to develop a list of 

of a career area: considerations in selecting a general 

- personal skills, inter- career area; consult a reliable resource 
ests, abilities and book and career counsellors to supplement/ 
talents, revise this list; from the list develop 

- physical constraints, criteria, for selection of a,career, area; 

- initiative and risk- - Individually, list personal qualities, 
taking, skills, interests, talents; take aptitude 

- opportunities for tests and interest inventories to confirm 


advancement, or revise the list developed individually; 

























sag!5 5 29 sntishitiquia «at: basgpsebay. of = 


dot oltioses 386 elex oft bostesetep oF = é 


sit ts omlelext\woltsorke % Gas eso. sage | 
tenn ef9 3s snegevaldos | 


d?aq teste> s 3sH,f> of sida So = 


‘lesp Yyoows ye ovelinds o3 talq, I nao Woe 29 


CZOMITRSTYE OR LMAAAL 





"“nitaeio” fo tgs 


> 
& 
= 
7 
a 
i) 
on 
G 
ait 
4 
2 
t 
+ 
- 
w 
th 
oe 
* 
iV 
1 


noisan tee6h -z * loves of Desa:2i azecds 
vaw eS fo asiilocititc atadieve ose 

7 / x . ‘ 
ecAJVEFPIEC I9 2) 6w L£i8iT2 a5 ¥ fas 


(Jaq 5 pnltasnd lo tqetadon 9f2. golsevst 


isep & eVertdoac oe 


c gall £ qoléysbh oF frrosantex - 
ietensp = piitvafec ni enoigeisozere> 
soyuvoess giteiier 5 Stradi: S6Q35 X9S359 
Wiretaicouve as ers. f smitNtO> IS9IH9 _ xogod 
qoksne seit | a2 cex> test aids asives 
‘aiadain xXeetho la 29 noi tosoi se met siyatet9 
eolsi isuc Lateexsz dart yy itpeb iv iba - 


_ ehytiags wikt yeeros? espageaat sibs 


Eilat canis 
Ta rh 





= Ag = 


CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





- cost (time, money, - List personal expectations from work 
energy, family consider- (mobility, job satisfaction, work 
ations), conditions, remuneration, advancement, 

- expectations/character- etc.); 
istics of a desirable - Individually, write a diary of what 
field of work would be a satisfying work day; 


- Consult S.G.1I.S., career counsellors, 
etc., to identify possible career 
areas and the education/training 
required for them; 

- Interview a person(s) in these possible 
career areas to find out if "their day" 
is compatible with the satisfactory 
"diary day"; 

- Visit work sites within the possible 
Career area to judge whether the work 


might be compatible with personal 


expectations; 

- Career Goals: short range;] - Identify some career areas; in groups of 
long range; possible two or three, state a possible short- 
interruptions/obstacles range career goal and then a possible 
to achievement long-range career goal for each of the 


career areas; 
- As a class, list the kinds of possible 
interruptions/obstacles to the achieve- 
ment of career goals (obsolescence, 
market demand, family obligations, costs, 


health, mobility, etc.) in order to 
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CONTENT (cont.) 





- Charting a path toa 


career goal 


- 49 = 


LEARNING EXPERIENCES (cont.) 


develop awareness of the possible need 
i 

to adjust goals; 

Imagine that a personal career goal has 

been achieved and that a newspaper 

has requested an interview; list the 


kinds of information to be shared with 


the reporter; 


Read a biography, autobiography, or 
MagaZine articles about women and men 
who have been achievers (for example, 
Pricetag); chart the person's career 
path including the education/training, 
the Doreen anes the difficulties 
ana their solutions, relating to the 
person's career path; 

Using a simulated case study situation 
in which there is information about 

a person's education/training, present 
job and long-range goal, chart a career 
path for that person; 

Individually, chart a personal career 
path (including personal attributes, 
selected career area, short- and long- 
range goals, the sequence and variety 
of job experiences to achieve career 
goals, the extra-curricular or community 
involvement experiences helpful in the 


achievement of the goals). 
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VALIDATION DRAFT 
August, 1981 


MODULE: Career Planning 


UNIT. The Job Search 


OBJECTIVES : - To understand, and be able to undertake, 


the steps required in a successful job 


search 


A_KEY QUESTION: What is important in a job search? 


CONTENT 


- Distinction between 


"career" and "job" 


- Components of a job search: 
review of opportunities; 
selections of possibilities 
(appropriateness of job 
to person); the resumé 
and the portfolio; the 


application; the interview 


LEARNING EXPERIENCES 


- Compile a list of careers, using 


newspaper listing of job opportunities, 
identify a number of jobs for each 
career listed. In a sentence or two, 
distinguish between "career" and 

"job" in such a way as to identify 


the difference and their relationship, 


List the sources of information about 
specific job opportunities (newspaper, 
employment office, placement service, 
networks); selecting one of these, 

list the jobs available within a 
particular career choice. From the 
list, select those which match personal 
qualifications, keeping a record of 
"the match"; 

Identify the kinds of items which could 
be included in a resumé and in a portfolio; 
keep a record of these items. Prepare 


7 
a personal resume; 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





- Select one job opportunity from the 
list of those which "match" personal 
qualifications; prepare an application 
for that job. In groups, using 
identified criteria, evaluate the 
effectiveness of the application and 
the "match" with the resumé; 

- Using the same job opportunity selected 
above, in groups, identify the kind 
of preparation required for an 
interview; list things to consider 
in "presenting one's self"; 

- Role play and tape the interview for 
self-knowledge, improvement, and 
confidence; | 

- Invite a panel of employers to discuss 
the qualities of effective resumés, 
applications and interviews; revise 


personal records; 


- Action plans - Develop a personal action plan for 


a job search. 
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VALIDATION DRAFT 
August, 1981 


MODULE: Career Planning 


UNIT: The Resumé 


OBJECTIVES: - To have knowledge about the function and 


characteristics of a resumé 


- To be able to prepare an appropriate 


resumé 


A_KEY QUESTION: How can I plan an effective resumé? 


CONTENT 


- Purpose of the resumé: 
the concept of "selling 


one's self" 


- Components of a resumé: 
personal data (name, 
address, telephone number) ; 
current position, if 
applicable; skills and 
experience by which they 
were acquired (communica- 
tion, organizing, inter- 
personal relations, report 
writing, analysis, 
budgeting, etc.); career 


goals; awards 


LEARNING EXPERIENCES 


- Select a new product on the market; 


list ways of advertising to promote 
sales; evaluate their effectiveness as 


related to their purpose; 


Examine examples of different resumés 
(unidentified; real or simulated); list 
the components included. Evaluate the 
components listed, for appropriateness. 
Interview some employers (tape the 
interviews for later use) to gather 
data for revising the list prepared; 


revise the list; 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





- Selecting and presenting - Using job advertisements from the 
information for a resumé: newspaper, in groups of two or three, 
matching one's resumé with prepare an example resumé which would 
a job ad fit the advertisement and be likely 


to result in an interview; examine 
the layout and presentation for accuracy 
and appeal; 

- Individually, prepare (i) a complete 
personal resumé which would be accurate 
now, and (ii) a personal resumé which 
could be accurate in five years' time; 

- Individually, select two or three 
different job advertisements for which 
you might be qualified either now or 
in five years' time. From the resumés 
prepared above, select the appropriate 
information for inclusion in a resumé 
to accompany a job application for 
these positions; prepare the resumé. 

In groups, discuss and evaluate the 

resumés prepared, using the criteria 

of appropriateness of information, 
organization and sequencing of information, 
style of presentation and appearance 


of layout. 
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VALIDATION DRAFT 
August yeely ine 


MODULE: ENTREPRENEURIALISM 


RATIONALE. There are persons who by nature or inclination 
are suited for self-employment; there are needed goods and 
services which could be provided by an individual operating 
a small business in a community; larger businesses need 
persons with ingenuity, initiative, and a readiness to take 
risks (in other words, an entrepreneurial spirit). The 
hazards of the market place require that the entrepreneur 


knows how to survive. 


INTENT. It is the intent of this study (i) to help students 
become aware of the kinds of planning and activities needed 
to initiate and maintain a successful business enterprise, 
and (ii) to provide an opportunity for students to develop 
competence in such planning and experience in carrying out 


their plans. 


OBJECTIVES. “Students will be given opportunities: 
—- to understand what a business is, and what an 
entrepreneur is; 
- to become aware of the steps required to set up and 
operate a business; 
= "to identity and practise the skills needed to set up 


and operate a business. 


CONTENT. 


These questions will be explicit in content development: 





a Pee 7 coe ire meus 




















aire 
ae 
Geizénllsal i°0 sistzsa, yo ov eniéaag See a 


bits abooe bebosn ats suds :ongmyoleaseBie8 
enitersgo Lavi bfvet cs yo bebivouwq ed Broes do tite 


Behe asacsniend zeprel «fom 6 rt rc 


oa > 
Sas ,ovissis in erauaepeda (aaom 


a 


SeNe7 of eponrhes: 


f 


srt" . (222 


[sixwuetorgestaS oS .eBbtow ania 


okt 
™ 


sUorisvaesIaqes of) 3492 etlvpe? ensig J9oAztan vr to 2 


siustuse glier og (2) vbuse eids So gasdad ocd Bh oe 
baboon asivivicos has ptingaia Wo shasa eae 2a: @ 
(Snbziresa6 ezeniaud lylegenoea s Aiggokes Oa e7ee 
* 2s 

yleveb o¢ atvchude 10% yoiaursoges as eBbivese Gane 
?uo.dplyctuso cl soretreqvees ona paPaaeie Boe ee eee 


-sasig” x 


any 


resis faittcago .cavip, sa iity etnetaae . = 
eud » Soltw bass ezabayy ot 

‘ed ae: 
bie ce 282 93 is kerbs 20S7 2 ee 3D suéwe annosd w 
| qeeectqud 5 = 


GY See. oc beves: eff blay se eet 3630 brs  ViktmObE ¢ 


| sti 6, lies 


mh 
ai) 
’ 
‘ 
ic 
ol 





od 





ee 
we 


a 
a 








- 






» 
a 


semeagolersS skesneos. ti tiotigne os pryw 


Who are suited to be entrepreneurs? 


What kind of businesses might be undertaken? 


How 
How 
How 
How 


thes 


ae 


does one get started? 


does one stay in business? 


does one build one's business? 


is one's lifestyle affected? 


The Entrepreneur and Business 


what is an entrepreneur? 
personality/characteristics of a business person; 
advantages and disadvantages of self-employment; 
kinds of businesses; 

type of ownership: proprietorship, partnership, 
corporation, franchise; 


use of resource people in operating a business. 


Planning a Business 


product/service development; 

identification of market demand: the consumer 
(age, sex, income, location); immediate return 
and future potential; seasonal or year-long 


demand; growing or contracting market; competition. 


Financing a Business 


need for capital: premises; equipment; raw materials 
and stock; labour; 

securing capital: sources of capital; loan proposals; 
operational costs: insurance; permits; taxes; 

labour; distribution; advertising; 

managing finances: budgeting; accounting/book- 


keeping; inventory control; maintenance of cash 
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4. 


LEARNING 


ite 


flow; profit/loss statements. 

Operating a Business 

- promotion and sales: advertising; image 
(customer relations, product warranty and 
service) ; 

- staffing/personnel: wages and employee benefits; 
work ethics; employee relations (management and 


motivation). 


EXPERIENCES. 

To Introduce the Module 

Students can: 

- using a local business, or the business of a 
student or recent graduate as examples, generate 
questions about the operation of businesses in 
order to identify aspects of operating a business. 

To Develop the Content 

Students can: 

- invite an entrepreneur to discuss his/her experiences; 
tape the discussion for later use in identifying 
aspects of operating a career; 

- from brief biographical sketches of entrepreneurs 
and case studies, prepare a "profile" of an 
entrepreneur; 

- interview owners of businesses to identify specific 
aspects of planning and operating a business; 

- survey the community to identify kinds of businesses, 


and speculate why there is a market for the product/ 


service; 
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- analyse newspaper advertisements to identify the 
kinds of businesses in the community; 

- participate in Junior Achievement programs to gain 
practical experience in operating a small business; 

- set up and operate an in-school business (tuck shop, 
newspaper, year book) to gain practical experience 
in planning and operating a business; 

- organize a community work experience program to 
gain knowledge about kinds of businesses, and 
experience in human relations in business; 

- use case studies of businesses to identify reasons 
for success. or failure. 

To Synthesize Learnings 

Students can: 

- prepare a mini-proposal for financial support; 

= in stiall groups, prepare (a) a chart to set out 
the sequence of steps to take in planning a 
particular business, (b) a budget for the first 
year's operation, and (c) a list of considerations 


in maintaining positive relations with customers. 
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VALIDATION DRAFT 
aS de- August, 1981 


ENTREPRENEURIALISM - BLOCK PLAN 


(Hrs. 1-15) 
Hour 1: Using a brainstorming technique, have 

students: 

- identify the kinds of businesses in 

the community; 
- analyse - Why these kinds of businesses? 
- Where are they located? Why? 

Assignment 1 (due at end of Part A) 
Identify the kinds of services needed but not 
available in the community. What kind of business 
might prosper? Why? 
fics. 2-15) 
Develop content relating to WHAT TO, HOW TO, plan 
in initiating a new business, e.g., how to conduct 
a survey, to do market research etc.. 


Assignment 2 (given at end of Part A; due at end of 
Parte eB) 


Select one of the businesses identified in Assignment l. 
Prepare a background outline of information needed in 
deciding the feasibility of setting up the business. 
(Some businesses identified could be: painting, wall 
papering, baby-sitting, catering, cutting lawns and 


snow shovelling, shopping for seniors). 


(Hrs. 16-30) 
Develop content relating to the planning needed 


to implement the decision to start a viable business. 
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VALIDATION DRAFT 
August, 1981 


MODULE: Entrepreneurialism 


UNIT: Identification of Market Demand 


OBJECTIVES : - To identify the variables affecting market demand 


- To develop skills in determining market demand 


A_KEY QUESTION: How does one know if there is likely to be a 


demand for a product or service? 


CONTENT 


- Concepts of "market demand" 


and "market research" 


- Variables affecting demand: 
cost; location and site; 
competition; supply; need 
for a product; target 
population (distribution, 
age, SeX, economic status, 
mobility, life style); 


traffic flow 


LEARNING EXPERIENCES 


- Use the classified ads to see the 


relationship between products and 
services for sale and eeeetete and 
services wanted; 

Use the business section of a newspaper 
to prepare a graph of sales of a 
particular product over a period of 
time (e.g. automobiles). Speculate 
about the reasons for changes. 


Discuss the value of such data; 


Using observations about the community, 
and information gathered from reliable 
articles, and books, prepare a list 

of factors affecting demand for a 
product; 

Invite a local business person to share 
his/her experiences in order to check 


the reliability of the list prepared; 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





- Analysis of market demand - With a particular business in mind, 
analyse demographic charts of the 
community to arrive at conclusions 
about the likelihood of demand from 
the target population; 

- Select a site for the particular 
business selected above. Collect data 
about the traffic flow around that 
site at different times of the day 
and week. Prepare a graph to illustrate 
the traffic flow; 

- Survey the surrounding area to identify 
nature and the degree of competition 


likely; 


- Planning market research - Prepare an action plan to conduct 
research to determine the market 
demand for a particular product or 


service in the community. 
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OBJECTIVES: 


A KEY QUESTION: 


Gr = 


MODULE: 


VALIDATION DRAFT 
August, 1981 


Entrepreneurialism 


_ Advertising in Promotion and Sales 


- To become aware of various kinds of 


advertising 


- To identify, and apply, appropriate 


criteria for selecting effective 


advertising 


How would one select an appropriate means of 


advertising a particular product or service? 


CONTENT LEARNING EXPERIENCES 


- Type of advertising - Brainstorm to identify a list of 


media: business cards; 
bulletin boards, flyers; 
posters, newspapers; 

bill boards; radio; TV; 


yellow pages of telephone 


book 


Factors affecting selection 
of advertising: nature 
of the business (retail 


store, lawn care service, 


fast food franchise) ; 


advertising media. Observe the kinds 
of advertising media in the community; 
extend the list identified. Speculate 
about why and in what circumstances 
each kind of media would be used. 
Consult resource books to verify 


speculations; revise speculations as 


appropriate; 


In groups, each using a variety of 
advertising media, prepare a chart 
listing businesses, and the kind of 


advertising used; in a third column, 


indicate the appeal of the advertisement; 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





nature of the consumer analyse the chart to identify any 

(age, sex, income) ; relationship between kind of business 
appeal of the advertising and the appeal used in the advertising; 
(emotion, reason, status, - Using three advertisements from three 
age); cost vs return different sources, analyse each to 


identify the intended consumer; 

- Individually, or in groups, select a 
product or service to be advertised; 
prepare a proposal for advertising in 
each of two different media. Compare 
the cost of advertising in these 


different media; 


- Planning for advertising - In groups of three or four, plana 
means of advertising to promote a 
product or service (e.g., lawn care, 
record shop, sport shop, baby-sitting, 
house painting); include reasons for 


choice of advertisement. 
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VALIDATION DRAFT 
August, 1981 


MODULE: FITNESS/WELL-BEING 


RATIONALE. In order to be able to function with effective- 
ness, personal satisfaction, and energy, the individual 


needs to be fit. 


INTENT. The intent of this study is to develop an under- 
standing of what "fitness" is, how fitness can be achieved 
and maintained, and why fitness is significant to life 


Management. 


OBJECTIVES. Students will be given opportunities: 

- to become aware of the nature of fitness/well-being; 

- to attain a positive attitude toward achieving and 
maintaining an acceptable level of fitness/well- 
being; 

- to become aware that there are levels of fitness/ 
well-being, and that these levels can affect one's 
mualtoey Of lite; | 

- to choose, and develop some competence in, activities 
Suitable for attaining and maintaining fitness/ 


well-being. 


CONTENT. 


(NOTE: In this module, "well-being" is defined as 

the sense of "well-ness" derived from inter-dependent 
psychological, social, and physical health; "fitness" 

is defined as the level of physical health which enables 


one to reach one's potential given any possible 


handicap.) 
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4. 


The Nature of Fitness/Well-Being 


- psychological aspect: self-esteem; self- 
confidence; self-responsibility; 

- social aspect: positive relationship with 
others; 

- physical aspect: muscular strength; endurance; 
flexibility; agility; co-ordination; balance; 
weight. 

Levels of Fitness/Well-Being 

- levels of fitness/well-being in each of the three 
aosocC cS 

- factors contributing to the levels: age; economic 
status; disability; 


- criteria for measuring one's personal level. 


Influences on Maintaining Appropriate Levels of 
Fitness /Well-Being 


- personal life habits: exercise; nutrition; 
sleep and rest; recreation; 

- work: the environment; the work load; 

- stress; 

- illness; 

- societal conditions: media; technological 
change. 

Achieving and Maintaining an Appropriate Level 

of Fitness/Well-Being 

=“activities: exercise.(e.g., yoga, cycling, 


walking, cross-country skiing) ; 
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- eating habits: nutritional balance; weight 
COoncrody 

- time management; 

- dealing with stress; 

- recreation (e.g., camping, photography, chess, 
bird-watching) . 


Planning for Personal Fitness/Well-Bein 





psychologica 





LEARNING EXPERIENCES. 


as 


To Introduce the Module 

Students can: 

- in groups, examine resources (including magazines, 
videotapes, TV programs, record albums) to 
identify (a) the three aspects of well-being 
and (b) the balance among them. 

To Develop the Content (see also Appendix A on 

page 68) 

Students can: 


- participate in the following sequenced learning 


experience: 
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cc) 


in small or large groups, use resources 
(dictionaries, case studies, magazines, 
newspapers, records, resource persons) to 
develop definitions of each aspect of well- 
being; through discussion of various 
definitions, develop a consensus about an 
appropriate definition; 

develop a list of influences on achieving 

and maintaining an appropriate level of well- 
being; 

in small or large groups, identify five 
indicators of each aspect of well-being by 

(i) teaching another person (a peer, a younger 
person, an older person) a skill, and observing 
progress made, 

(ii) examining a case study of a person ina 
social situation and proposing a solution to 

a problem identified; then devising case 
Studves=to- aisScuss? in’ groups; tinally, in 
private, writing a case study and proposing 


a solution, 


(Sige using=t1imsy +o identify the méaning of 


"self", and discussing the view that care for 
self and becoming "the best person possible" 
can be a continuing process, affecting care 
£Loreothers) 


(iv) identifying "great persons" from the past, 
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from the present, in the community or else- 
where, to discuss and list their qualities, 
to relate to the case studies in (ii) above, 
to discuss what might have happened if the 
person in the case study had not had the 
qualities of the "great person"; 

(d) using the indicators identified in (c), 
develop a personal profile device (rating 
scale) for each aspect of well-being; measure 
personal levels of well-being using the profile 
device; 

(e) using appropriate resources (resource persons, 
written materials), develop a program to try 
to enhance their rating in-any of the indi- 
Cators; for example, (i) indicate a physical 
fitness need, select a form of exercise to 
improve the level of fitness, do the exercise 
regularly, observe and record any changes in 
fitness/well-being; (ii) observe and record 
what is stressful to them; devise a way to 
deal with it; observe and record progress. 

3. To Synthesize Learnings 
Students can: 
= write an analysis of their own state of well-being; 
- given certain directions (such as place and time for 
the task) and using a medium of their choice (such 
as poetry, drama, sculpture, sketch) express a 


personal view of fitness/well-being. 
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MODULE: FITNESS/WELL-BEING - APPENDIX A 


A SUGGESTED PLAN FOR TEACHING THE PSYCHOLOGICAL ASPECT 


OF FITNESS/WELL-BEING 


(NOTE: This plan could be adapted for use in teaching 


the social and physical aspects of fitness/well-being.) 


is 


Introduction Ideas 

Examine, with the whole class, a number of magazine 
and newspaper articles which present stories about 
people whose behaviour was beyond the accepted norm, 
it, 

if this aspect (psychological well-being). follows 
one of the other aspects, then the teacher could 
have assigned the students the task of bringing 

to class the facts related to one incident of 
different behaviour, or 

refer back to the introduction of the module and 
elaborate on the references made to psychological 


well-being at that time. 


The results of the introduction should be that the 

student will become aware: 

(a) that people of all ages can become psychologically 
Untoo: 

(b) that all people vary at all times in their state 
of psychological well-being. A diagram may help 


to explain: 
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The line represents a person's normal state of 
psychological well-being. The joined dots 
represent the degree to which we all may vary 
from the line from time to time; 

that the term "psychological well-being" is 


extremely difficult to define. 


An Attempt to Define Psychological Well-Being 


Encourage the students to think about a person 
they know personally who is in what they would 
consider to be a state of psychological well- 
being. Have each student write one indicator 
of psychological well-being; that is, ask the 
students to indicate one thing the person does 
which tells them that he/she is in a state of 
psychological well-being; 

Organize the class in groups of five or six; 
using each student's indicator as a starting 
point, have the group develop three indicators 
of psychological well-being to which they 

(the group) all agree. Collect these from 
each group; 

Arrange to have the whole class examine all 
the indicators generated (overhead transparency, 
print, etc.); discuss these with the whole 
class and try to develop six indicators of 
psychological well-being to which the whole 
class can agree; voting may be used if 


consensus is too difficult to attain; 
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(d) Use the six indicators developed by the class 
to design a measuring device (rating scale) 
which will allow each student to measure him- 
self/herself to determine a personal level of 


psychological well-being; 


for example: 





(e) Have each student use the device to create 
his/her own personal and private psychological 


well-being profile. 


For most students the process will stop at this 
point and the objectives of the pscyhological well- 
being section of the module will have been satisfied; 
namely, the students will have gained an awareness 
of something called "psychological well-being" and 
will have gained some insight into their own state 


of psychological well-being. 


If one or two students wish to improve their state of 
psychological well-being, the teacher may wish to 


help them explore the question, "What can one co 
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to improve one's state of psychological well-being?" 
See CONC LUSLON 

Some teachers may wish to use the process described 

above to help students gain an insight to their 

level of both social well-being and physical well- 


being. 
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VALIDATION DRAFT 
August, 1981 


FITNESS/WELL-BEING - BLOCK PLAN 


i= =brcroduction 
Development of definition of "Fitness" and of 


"Well-Being", and of an understanding of the 


interrelationship. 


II Planning a Personal Program for Fitness/Well-Being 
- Develop indicators for each of three aspects 
(Psychological, Social, Physical) of Fitness/ 


Well-Being; (see Appendix) 


Each student develops a personal program for each 
aspect of Fitness/Well-Being, based on the indicators 
identified; 

- Teacher and students agree on contracts for progress 


in Fitness/Well-Being; 


Develop (i) further understanding of indicators 
identified, and (ii) awareness of how to maintain, 
and/or improve one's level of Fitness/Well-Being; 
—~ Practical application of this understanding and 


awareness. 


III Synthesis of Learnings 


- Expression of student's analysis of personal state 


of well-being. 
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- 13 = VALIDATION DRAFT 
August, 1981 


MODULE: Fitness/Well-Being 


UNIT: Stress 


OBJECTIVES: - To become aware of what stress is, and of 
its positive and negative effects 
- To be able to identify situations causing 
stress 


- To become aware of, and practise, stress reduction 


techniques 
A KEY QUESTION: How can one manage stress? 
CONTENT LEARNING EXPERIENCES 
- Nature of stress - Using case studies of persons in 


stressful situations, identify what 
stress seems to be; test your 
conclusions by consulting a recognized 


authority in the field; 


- Effects of periodic and - Identify and describe a stressful 
prolonged stress: on situation observed or experienced 
the mind; on the body outside of class; use mime to express 


the emotions aroused by the situation; 
classify by level of impact to become 
aware of different levels of stress 
experienced; 

- Carry out a research project to find 


out what can cause stress; 
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CONTENT (cont. ) 





- Identification of stresses 


- Stress reduction 


- Managing personal stress 


LEARNING EXPERIENCES (cont.) 


List "ten things that cause me stress"; 
analyse the impact of these; 

List ten situations that cause stress 
to adults. Analyse these situations 

to find out how you are affected by 


them; 


Using case studies or a reference 
book, establish criteria for deciding 
when stress reduction is necessary; 

By interviewing knowledgeable people 
and/or consulting reputable articles 
or books, list ways of reducing stress; 
Practise some progressive relaxation 


techniques; 


Keep a personal journal for three days 
to record the kind of situation which 
caused stress, and the level of stress 
experienced; 

Prepare a personal plan for managing 


stress. 
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VALIDATION DRAFT 
August, 1981 


MODULE: HOME MAINTENANCE 


RATIONALE. The enjoyment of one's home can be affected by 
the kind of planning involved in care of the home, and by 
the level of care taken in ensuring both the practical and 
aesthetic maintenance of the home and its facilities. The 
effective, everyday maintenance of both a home and its 
equipment/facilities requires knowledge and a measure of 


competence in the skills required. 


INTENT. It is the intent of this study to provide students 
with an opportunity (i) to become aware of what is involved 
in maintaining a home and its equipment/facilities, and 

(ii) to acquire some basic knowledge and expertise in these 


everyday matters. 


OBJECTIVES. Students will be given opportunities: 

- to develop a minimum level of independence in basic 
home maintenance; 

- to develop (a) an awareness of the kinds of activities, 
knowledge and skills involved in maintaining a home, 
(b) an awareness of how to identify problems, and 
(c) the ability to evaluate the quality of the task 
performed; 

- to develop an awareness of the kinds of supplies and 
materials, tools and equipment needed for maintaining 
a home; 

-~ to develop the basic skills required in usine *ouse- 


hold equipment, appliances, and hana and power tools; 
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- to develop an awareness of good safety habits in one's 


home. 


CONTENT. 


AP 


Creating the Home Environment 


decorating and renovating: draperies, blinds; 
wall treatment such as painting and papering; 
picture hanging, plants; energy conservation 
considerations; 

storing: shelving; hooks; drawers; closets for 
ongoing and seasonal use; 

restoring furnishings: refinishing; repairing; 


common repairs: fuses; leaking faucets; running 


-toilets; screens and storms; weather stripping; 


caudiking; 

estimating costs; 

safety: fire control (preventing, detecting, 
extinguishing) ; hazardous products and substances; 
water (pool); 

accommodating energy conservation measures: heating 
systems; insulation; ventilation; power consumption; 
governmental programs and subsidies; 

accommodating changes during the life cycle of 
family: children; elderly; disabled; 

maintaining during absences: electrical systems; 
heating; plants; security; yards in summer and 


winter. 
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2- Small Appliances/Equipment 

- operation: safety; grounding; skill; 

- Maintenance and repair: cleaning, oiling, 
sharpening, cleaning filters; replacing electrical 
plugs and cords; 

NOTE: The following appliances or equipment could be 
considered: air conditioner, blender, dishwasher, 
doorbell, doors (hinges, knobs, gliders), de-humidifier, 
electric tea kettle, food processor, hand tools, heating 
units, humidifier, lawn mower, refrigerator, small 
power tools, snow blower, toaster, vacuum cleaner, 
washer/dryer. 
3. Keeping Home Clean, Inside and Outside 
=Eongoingscleaning: o-fbathroom) (toifet 7 mtile ptbasin) ; 
Carpets; «corridor; floors, freezer; furniture; 
kitchen (stove, refrigerator, cupboard, sink); 
windows; 

- seasonal: carpet; lawns; driveway; steps; sidewalks; 

storm windows; screens. 
4. Considerations in Home Maintenance 

- awareness of by-laws and regulations; 

- accomplishment of maintenance project: self; 
group participation; contract (individual project; 
service plan: seasonal, yearly) ; 

- cost: life expectancy; renting vs. buying equipment, 


tools; obtaining estimates. 
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LEARNING EXPERIENCES 


Le 


we 


To Introduce the Module 

Students can: 

- interview their parents or neighbours to identify 
the kinds of tasks involved in home maintenance; 

- examine the classified ads to identify the kinds 
of home maintenance services which are available; 

- Classify maintenance tasks or services which have 
been identified. 

To Develop the Content 

Students can: 

=—svisit- appropriate shops (e.g., building supply, 
hardware and appliance stores) to become familiar 
with the variety of materials and equipment 
available; 

- search in supply materials catalogues for appropriate 
materials and supplies; 

- undertake the repair of articles brought from home; 

- develop skills in operating and maintaining selected 
appliances or equipment; 

- visit trade fairs, designer exhibitions, home 
construction sites; in groups, or individually, 
compile ideas useful to home maintenance; 

- undertake community projects (such as the painting 
or building of bicycle stands, outside furniture, 
bus shelters, playground or park equipment) in 
order to gain experience in designing, measuring, 


hammering, painting; 
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- view film concerning safety practices in home 
(see resource list) in order to extend knowledge; 

- examine various contracts and service plans in 
order to identify essential components of such 
contracts and plans; 

- assume responsibility for cleaning at least one 
item in the home for a stated period of time; 

- undertake appropriate work experience; 

- in class, discuss ideas with resource persons 
invited from businesses and industries in the 


community. 


To Synthesize Learnings 


Students can: 

- compile, and perhaps acquire for themselves, a 
basic tool kit for. home maintenance; 

- compile a list of safety practices; 

- prepare a week's calendar for cleaning the home; 

- prepare a year's calendar for seasonal home 
maintenance; 

- prepare a list of Serica needed, and of trades- 


people needed. 
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VALIDATION DRAFT 
August, 1981 


HOME MAINTENANCE - BLOCK PLAN 


A. (Hrs. 1-2) Identification of Services and 


ae 


Activities Necessary for Maintaining 
a Home 


Generate a list of services and activities 

necessary for maintaining a home by: 

(a) Examining the service directory of the 
newspaper advertisements or yellow pages 
of the telephone book. Compile a list 
of services offered for maintaining a 
home. 

(b) Using a brainstorming technique generate 
a list of activities that are necessary 
for maintaining a home. 

Classify each service or activity as to: 

(a) whether it is common for all types of 
housing; or, appropriate for only one 
type of housing 

(b) further classify each service or activity 
as to whether it is an ongoing process, 
or a seasonal activity. 

Assignment 

Working individually, or in groups, select an 

activity or a cluster of related activities 

that is peculiar to one type of housing. 

Develop an action plan for carrying out this 

activity. Demonstrate thiswactivi ty. cose 

class. (Due in three weeks. Will form some 


of resource material for regular classes, 


Parts C and D.) 
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(Hrs. 3-15) Activities Common for Maintaining 
all Types of Housing 


Class as a whole. 

(Hrs. 16-20) Activities Peculiar to Maintaining 
Single Unit Housing 

(Assignments from Part A will form part of resources 


for Part C) 


(Hrs. 21-25) Activities Peculiar to Maintaining 
Mulitple Unit Housing 
(Assignments from Part A will form part of resource 


Porerart D) 


(Hrs. 26-30) Synthesis 
Pulling together of all the learnings into a practical 


plan for maintaining the home. 
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VALIDATION DRAFT 
August, 1981 


MODULE: Home Maintenance 


UNIT; How to Apply Wallpaper 
OBJECTIVES : - To be able to select and hang wallpaper 
A_KEY QUESTION: How does one plan for, and do, wallpapering? 


CONTENT 


- Ways of decorating a room 


- Selection of wallpaper: 
- appropriateness to room 
and to furnishings 
- kinds of wallpaper (vinyl, 
embossed, pre-pasted, etc. 
- colour and design 


- cost 


- Estimating quantity and cost 


LEARNING EXPERIENCES 


- Imagine that one's bedroom needs to be 


decorated;list the methods one might use 
to change the decor (painting, wall- 
papering, furnishings, pictures, etc.); 


list advantages of each; 


Using wallpaper sample books from neighbour- 
hood shops (if possible), develop a list 

of characteristics of wallpaper;from this 
list, develop charts to indicate (i) criteria 
for selection of a wallpaper, (ii) kinds of 


wallpaper, (iii) designs, (iv) costs; 


Using (i) given room measurements includ- 
ing the measurements of doors and windows 
(ii) the information from the sample books 
noted above, select a particular wallpaper 
to estimate the amount of the selected 


paper required and the cost; 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 


- Ask a paperhanger about an estimated cost 


to have the job done. 


- Equipment needed (tape, - Consult family, neighbours, paperhangers 
cutting table, edging knife or books to prepare a list of re eee 
scissors, brush, level, equipment to hang wallpaper; note what 
ladder, tray for water, equipment is likely to be in a home and 
etc.) the equipment necessary to purchase (note 


cost of this equipment) ; 
- Compare the cost of doing the job your- 


self with the cost of contracting the work. 


- Application (preparing wall] - Using sheets of appropriate material, in 
surface, measuring, cutting groups apply two or three strips of wall- 
hanging, matching pattem, paper. 


brushing, trimming, etc.) 
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MODULE: 


OBJECTIVES: 


A_KEY QUESTION: 


CONTENT 


- Characteristics of 
that does not need 


replacement 


- Selecting plug 
= types 


- colour 


- Replacing plug 


Senay = 


VALIDATION DRAFT 
August, 1981 


Home Maintenance 


Replacing Plug on Electric Lamp or Appliance Cord 


- To replace 


plug on electric lamp or 


appliance cord 


What knowledge and skill does one need to replace 


a lamp plug. or an appliance cord? 


LEARNING EXPERIENCES 


a plug - 


Examine plugs attached to cords. 


Point out those that need replacing; 


Examine catalogue from hardware store. 
Select appropriate plug for the cord; 

Visit hardware store. Examine various 

types of plugs. Select appropriate 


plug for cord; 


Watch teacher demonstrate the replacement 
of a plug; 

Using electrical symbols, draw schematic 
diagram of proposed electrical plug 
replacement 

After watching demonstration by teacher, 
replace plug on a lamp or appliance 


cord; 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





- Following directions in a home maintenance 
book, replace a plug on a lamp or 
appliance cord; 

- Examine plugs on lamp or appliance 
cords at home. Identify any plugs 
that need replacing. Obtain suitable 


plugs and make necessary replacements. 
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- 86 - VALIDATION DRAFT 
August, 1981 


MODULE: Home Maintenance 
UNIT: Ongoing Cleaning 


OBJECTIVES: - To recognize the various ongoing cleaning tasks that 
are necessary for maintaining the home 
- To recognize the supplies and equipment that are necessary 
for maintaining the home 
- To develop a plan for the ongoing cleaning tasks 


for maintaining a home 


A KEY QUESTION: How does one organize the ongoing cleaning 


of a home? 


CONTENT LEARNING EXPERIENCES 
- Identification of ongoing - Interview parents/guardian or neighbour 
cleaning tasks to find out what ongoing cleaning tasks 


are necessary for maintaining the home. 
List all the tasks mentioned. Share 
lists with rest of class; 

- Brainstorm to generate a list of the 
ongoing cleaning tasks that are 


necessary for maintaining the home; 


- Supplies and equipment - From the list of cleaning tasks, 
for various cleaning select one. Determine what cleaning 
tasks supplies and equipment are required. 


Watch a demonstration, or consult a 


reliable book about the cleaning task. 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





Undertake to complete cleaning task. 
Prepare a brief demonstration for rest 


of class. Summarize the findings in 


a chart; 
- Gaining skill in cleaning - Select a cleaning task; assume 
tasks responsibility for the task for a 


week. Demonstrate or describe, as 


appropriate, your experience; 


- Scheduling and being ~- Prepare a schedule for a week for the 
prepared for the cleaning cleaning tasks for maintaining the 
tasks home; 


- Make a list of the supplies and 
equipment that are needed for 


maintaining a home. 
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pee VALIDATION DRAFT 


August, 1981 
MODULE: Home Maintenance 


UNIT: Energy Conservation 
OBJECTIVES: - To become aware of the energy consumption in 
"a home 


- To become aware of the types of changes which 
will be necessary to conserve energy 
- To become aware of the means of bringing about 


these changes in energy conservation 


A KEY QUESTION: How can lifestyle and energy use be altered to 
bring about a reduction in the consumption of 
energy? 

CONTENT LEARNING EXPERIENCES 

- Recognition of energy- - List all the appliances, tools, and 

consuming appliances, tools equipment that consume energy in homes. 
and equipment, and Individually, select one item. Point 
practices out ways in which the total energy con- 


sumption may be reduced through alter- 
- Means of lowering energy 


ing the item or its use; 
consumption: 
- change in use of energy 
- increasing efficiency of 


use of energy in energy- 


consuming practice 


- Change in lifestyle: 
- adaptation to lower hous- 
ing temperature, more 


clothing 
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CONTENT (cont. ) 





- elimination of some 
energy-consuming 


practices 


- Means of effecting changes 


in use of energy 


- Recognition of potentially 
undesirable heat exchange 


conditions 


- Remedies for correcting 
undesirable heat loss or 


gain 


LEARNING EXPERIENCES (cont.) 


Examine advertisements describing various 
types of energy-saving measures. List 
the types that appear to be advocated 
locally. Examine criteria for measures 
which are considered suitable for differ- 
ent housing situations. Summarize the 
findings; 

Examine the incentives and programs 

for energy conservation that are avail- 
able to Canadians; 

Determine the feasibility of these 


incentives and programs; 


Using a safe indicator, examine the areas 
around windows and doors to determine 

the amount of air flow. Consult author- 
ities or references to determine the 

best method to eliminate or substantially 
reduce this air current, for the parti- 
cular situation. If possible, take steps 
to remedy the situation; 

Invite a reliable authority on insulation 
to speak to class. Identify types of 


insulation available. method of 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 


insulation, cost, advantages and dis- 
advantages of each type. Summarize by 


means of a chart, the findings; 


- Criteria for an energy- - Develop a checklist to determine the 
efficient home best use of energy for an individual's 


home. 
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VALIDATION DRAFT 
August, 1981 


MODULE: HUMAN RELATIONS 


RATIONALE. Humans are social beings with a need to inter- 
act with others. The individual's enjoyment of, and level 
of productivity in, the work place and the degree of satis- 
faction and enjoyment derived from social interaction will 
be affected by his/her understanding of people, of the 
nature of human interaction, and of the variety of human 
interactions (e.g., peer, employer/employee, child/parent, 


male/female, young/old). 


INTENT. It is the intent of this study to develop students’ 
awareness of, and competence in, the skills required for 


positive human interaction. 


OBJECTIVES. Students will be given opportunities: 

- to enhance their understanding of the dynamics of 
communication; 

- to develop an awareness of similarities and differences 
in perception, and of the power of non-verbal communication; 

- to identify, observe, describe, and interpret various 
aspects of human interaction; 

- to apply interpersonal skills in one-to-one and group 
situations; 

- to distinguish between effective and ineffective modes 
of interaction; 


- to develop confidence in interacting with others. 





aa 







sims of 


spain ; 


< 
La ops 299g, 5 
. é an) 
y2isaeel,, 





, ot x ¢) isan 


wv 


CONTENT: 


i Getting Along With Others 


consideration for others; 
the social graces: generally accepted customs; 
recognition of, and respect for, tradition in 


various cultures; 

presentation of one's self: dress, grooming, 
attitude; 

role of values; 


making choices: accepting consequences, respecting 


choices. of others. 


2. Perception 


nature of perception; 
sources of one's perception; 
impact of emotion on perception; 


impact of perception on human relationships. 


3. Communication Skills 


verbal: words, sound; 

non-verbal: body language, contact, personal space; 
listening; 

observing; 

distinguishing between emotional and reasoned 


responses. 


4. Vai ty and Nature of Human Interaction 


wariety of interactLons i. neers parent/child; 
intergenerational; teacher/student; employer/ 
employee; 

nature of interactions: openness; control; the 
hidden agenda; risk-taking; conflict; negotiation; 


compromise. 
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Roles 

- socialization: sources of role expectations and 
role stereotyping; 

—) pote yshifts:  inefami-bies;iqin gfriendships>;, in ithe 


work ipiace; (in groups. 


LEARNING EXPERIENCES. 


Te 


To Introduce the Module 

Students can: 

- in groups, analyse pictures, advertisements, film 
clips, excerpts of dialogue, etc., to identify 
and classify aspects of human interactions; 

- as a class, with initial ground rules established, 
express ideas and share emotions about a topic of 
common interest (a concert, a hobby, a sport) in 
order to facilitate ease of communication with one 


another. 


To Develop the Content 


Students can: 
- role play examples of social graces as practised 
by different cultures; 
- as a group (or in small groups), (a) make lists 
of attire considered suitable for differing 
occasions or places, such as: school, weddings,picnics, 
farm, factory, worship; then (b) invite a person 
such as an office manager or factory supervisor, 
to discuss appropriate attire and grooming in the 


work place. Students can then develop generalizations 
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about appropriate attire, about how an individual 
Can express personal preferences, and about the role 
of attire in communication; 

individually, interpret some aspect of a picture 
or slide which portrays human interaction; in small 
groups, compare individual interpretations; as a 
class, discuss reasons for similarities and 
differences in interpretation; finally, as a 

group, arrive at some conclusions about perception; 
use’ the film, Eye of the Beholder, to extend and/ 
or revise their understanding of perception; 

use ‘Gxamples from literature’ to idéntifykinds ‘of 
human interaction; 

use films or TV tapes to identify a variety of 
communication skills; 

use films or TV tapes to analyse effectiveness of 
communication; 

using mime or body language, express ideas or 
feelings without words, in order to develop under- 
standings about the nature of body language in 
communication; 

listen to another person tell about an incident, 
Summarize the ideas, and check for accuracy, in 
order to develop listening skills; 

analyse roles in a group situation, using a short 
story, a TV drama or commercial, a street scene, 


public meetings, to become aware of roles in human 


interaction; 
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3. 


- role play conflict situations to identify possible 


causes for conflict, and possible means of avoid- 
ing or resolving conflict; 

use appropriate case studies to identify the 
consequences of choices made in the lives of 
well-known persons. Students could then record 

in a personal journal a list of their choices 

for a week, indicating the impact on others or 
themselves; 

analyse a scenario, a news article, or a short 
story selected from literature; ito’ identify “the 
value(s) underlying the interaction among persons, 
to identify the consequences of interactions based 
on those value(s), and to speculate about the 
consequences of interactions based on alternative 
values; 

observe and analyse another student (s) role play 

a prepared script in order to develop understand- 
ings about the impact of word choice, tonal quaiity, 
and body language on the message received; 

analyse scenarios created and role played by them- 
selves (perhaps videotaped), in order to gain 
understanding of the variety and nature of human 
interaction. Scenarios could relate to situations 
regarding homework, a raise in pay, a social activity, 


use of the family car, baby-sitting. 


To Synthesize Learnings 


Students can: 
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- prepare a list of behaviours which contribute to 

positive human interaction in order to consolidate 

understanding of the impact of different kinds 

of behaviour; 

prepare a collage, draw cartoons, write scripts 

or plan a mime for a five-minute drama presenta- 

tion, in order to illustrate positive human 

interactions; 

- analyse the communication or social skills of 
public figures, using TV clips or newspaper and 
radio reports in order to increase awareness of 


these skills. 
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et VALIDATION DRAFT 


August, 1981 
MODULE: Human Relations 


UNIT: The Nature of, and the Verification of, Perception 


OBJECTIVES : - To begin to understand the nature of perception 


- To begin to develop the skill of verifying 


perceptions 
A_KEY QUESTION: What is perception? 
CONTENT . LEARNING EXPERIENCES 
- The nature of perception - Using a slide, picture the view from the 


window or individually, record what is 
observed; as a group, exchange observations 
to identify and explain differences; 

- Using a film (e.g., The Eye of the Beholder), 
identify ways in which perceptions can differ 
and why perceptions can differ; 

- Keep a record of a message to be trans- 
mitted orally from person to person. Check 
the message received by the last person 
with the written message. Discuss dis- 
crepancies to broaden awareness of per- 
ception; 

- Develop a task card outlining a series of 
actions to be undertaken by a student in 
the classroom. After the actions have 
been performed, all, individually, record 
the sequence of actions. Compare ob- 


servations; verify with the task card. 
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CONTENT (cont.) 


LEARNING EXPERIENCES (cont.) 


Discuss differences in perception. Repeat 


4 


the exercise with a different task card; 


- Individually, and then in a group, 


(a) develop a definition of perception, 


(b) 


tc) 


identify reasons for differences in 
perception, 
identify ways of verifying perceptions, 


and the skills involved in the process. 
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VALIDATION DRAFT 
August, 1981 


MODULE: Human Relations 


UNIT: Distinguishing Between Emotional and Reasoned 

Responses 

OBJECTIVES : * To be able to distinguish between emotional 

and reasoned responses 

A_KEY QUESTION: How do emotional and reasoned responses differ? 
Does a non-emotional response indicate a reasoned 
response? Does a reasoned response indicate the 
absence of emotion? 

CONTENT 


- Understanding terms: 


emotion; reason 


- Ways of distinguishing bet 
ween emotion and reason in 
responses: verbal language 
(word choice, tone) ;body 
language ;use of information; 


use of logic 


LEARNING EXPERIENCES 


- Consult dictionaries for meaning of 


"emotion", "reason"; 

To test understanding of the meaning of 
emotional response, list a variety of 
human emotions;express an idea (through 
mime, cartoon, words) in such a way that 
one of the emotions listed is evident; 

To apply the meaning of reasoned response, 
using mime, cartoon, or words, explain 

a situation familiar to the class (a news 
item, an accident, the process for student 


council elections) ; 


Using the newspaper, radio, or television 
as a source of information, list examples 
of human interactions during the past week; 
for each interaction, identify whether 
emotion or reason characterized the 


communication; 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





- Make a list of emotive words; for each emotive 
word, write a matching non-emotive word; 

- Using an emotional speech from a play studied 
in literature, identify the message. Re- 
state the message in a reasoned way; 

- In groups of two or three, compare a parti- 
cular TV drama with a particular document- 
ary to identify evidence of the use of 
emotional or reasoned responses in 
communicating; 

- Role-play an altercation at the scene of 
an accident; have a debate about a matter 
of local community interest. Identify any 
differences in body language, word use, 


and information we, in the role-play and 


the debate; 
- Awareness of the relation- - Prepare a chart to indicate (a) evidence 
ship between emotional and of an emotional response, (b) evidence of 
reasoned responses a reasoned response, and (c) appropriate 


and inappropriate use of such responses in 
different situations such as crises, 
personal success, explaining, reporting 

an incident, decision-making, receiving 


good and bad news. 
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MODULE: LAW 


RATIONALE. The everyday life of citizens is affected by the 
law; it is important that persons be knowledgeable about the 


legal context within which they live their lives. 


INTENT. It is the intent of this study to help students 
become knowledgeable about those aspects of the law which 
affect their everyday lives (e.g., legal implications of 
driving and owning a car, of marriage, of illness and death, 
of sale or purchase of property, etc.), and the sources of 


information and expertise available to them. 


OBJECTIVES. Students will be given opportunities: 
- to develop a better understanding of the law affecting 
everyday life; 
- to enhance the skills they will need to function 
effectively in ordinary legal interactions; 
- to develop an awareness of the legal implications 


and consequences of personal relationships. 


CONTENT. 
1. Family Issues 
- the marriage relationship: marriage (requirements, 
raat onat contract); separation and divorce 
(agreements, support, property division) ; common 
law relationships; wife battering; wills; 


- parental relationships: child custody and access; 
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rights of mothers and fathers: adoption; child 


welfare and abuse; abuse of the elderly. 


Living and Working in the Community 


employment: unemployment insurance; workmen's 
compensation; human rights; employment standards; 
unions; 

Shelter: real estate and property rights; land- 
lord and tenant relationship; insurance; 
transportation: owning and driving a vehicle; 
insurance; 

expenditures: credit and banking; consumer law 
and protection; consumer contracts; 

social benefits: health care; the welfare system 


and income support. 


Criminal Issues 


offences: violence in the family and society; 
sexual assault; vandalism; shop-lifting; offences 
related to (i) The Highway Traffic Act, and 

(ii) drugs and alcohol; 

arrest and trials: police procedures and arrest; 
role and function of lawyers and courts; rights 


of the accused; the trial; the young offender; 


penalties: sentencing (parole and probation, 
correctional institutions, fines); victim 
compensation. 


LEARNING EXPERIENCES 


ih 


To introduce the Module 


Students can: 
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- examine examples of legal documents (leases, agree- 
ment of purchase and sale of a house, Marriage 
license, marriage contract, summons, wills, 
collective agreement, consumer contract) to 
become aware of the variety of such documents, 
and to become sensitive to the need to read and 
understand a legal document before making a 
commitment; 

- discuss news coverage of legal issues and/or share 
their own legal experiences to become familiar 
with the variety of human activities affected by 


the law. 


To Develop the Content 


Students can: 

- visit courtrooms or tribunals to observe cases in 
progress so that students be made aware of the 
seriousness of the trial process; 

- analyse decisions reached in different kinds of 
cases (family court, criminal court) to identify 
the reason for the decision; 

- invite panelists (a police officer, a lawyer, a 
marriage counsellor, a child advocate) to discuss 
their roles and responsibilities; tape the discussion 
for,future.use; 

- using a case study (a custody dispute, a dispute 
about discrimination or harrassment in the work- 
place, a shop-lifting charge), work in groups to 


identify (i) the nature of the issue, (ii) the 
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principles relating to law, *(ri2)e the sources of 
aid or help for the persons involved; assess the 
decision; 

- simulate/role-play a court case to provide 
experience in legal research and to develop 
understanding of the legal adversary system and 
of the role of lawyers and judges; 

- where appropriate, visit correctional institutions 
to become aware of the serious consequences of 
criminal behaviour; 

- develop files of articles relating to various 
aspects of the law (consumer protection, highway 
traffic) to become familiar with (a) the language 
of law and (b) the variety of decisions ina 
particular area of law; 

- undertake research projects to become aware of 
the law relating to the workplace; 

- invite a panel (a union member, a manager, a 
business owner) to discuss the legal parameters 
of a unionized work situation; tape the discussion 
for future use; 

- brainstorm to develop a list of highway traffic 
offences; rank them in order of seriousness; 
justify the ranking. Invite a POLICE Of ticersor 
a crown attorney to validate the accuracy of the 
ranking; 

- using case studies relating to consumer problems, 


identify the problem and an appropriate way of 
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solving it, in order to develop confidence in 
taking the initiative within a legal context; 

- prepare a chart of the steps in a divorce action 
to develop an awareness of the implications for 
all involved. 

3. 20 Synthesize Learnings 

students can: 

- develop a list of community resources which could 
be of assistance in situations involving the law, 
in order to acquire knowledge of what help is 


available to them, if required. 
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MODULE: Law 
UNIT: Marriage 
OBJECTIVES: - To become informed about the legal requirements 


for, and the legal consequences of, marriage 


A KEY QUESTION: What are the legal consequences of marriage? 


CONTENT 


- Aspects of marriage affect- 


ed by the law 


- Entitlement to marry: age, 
marital status, residence, 


disability 


- Formalities of marriage: 
license, publication of 


bans, civil and religious 


LEARNING EXPERIENCES 


- Individually or in groups, list aspects 


of marriage about which there are laws. 
Prepare a composite list. Discuss 
reasons for inclusion of items. Examine 
the Marriage Act, ReS 0. PLOCOy Ce aso, 

or consult a lawyer, to check the accur- 


acy and completeness of the list; 


Invite a clergyman, a lawyer, a justice 
of the peace, or other knowledgeable 
person, to acquire information from 


them about entitlement to marry; 


Invite a newly married person to des- 


cribe the formalities in marrying; 


- Keep a record of the requirements of 
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CONTENT (cont. ) 


ceremonies 


- Legal consequences of marri 
age and of common law 
relationships: family pro- 
perty, obligations of 


support ° 


- The Marriage Contract: 


purpose, kinds of provisiong 


- Legal provision for equity 


in marriage 


LEARNING EXPERIENCES (cont.) 


entitlement;prepare a sequenced outline 


of the formalities; 


Using case studies, newspaper reports, 
Magazine articles, analyse the nature 
of legal consequences of marriage; 

Tape an interview with a lawyer to be- 
come knowledgeable about the Family Law 
Reform Act, R.S.O. 1980, c.152;summar- 


ize the information and share with class; 


Using case studies about marriage situa- 
tions, develop reasons for entering 
into a marriage contract; 

Using a case study of marriage break- 
down, consider whether a marriage con- 


tract would have been desirable; 


Prepare a chart with columns to indicate 
(a) the areas in which there is need for 
equity, (b) the areas in which there are 
legal provisions for equity. In small 
groups, identify how the law could pro- 
vide for equity in those areas in which 
there seems to be little or no provi- 
sion;examine the full implications of 


these suggestions. 
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VALIDATION DRAFT 


- 108 - August, 1981 
MODULE: Law 
UNIT: The Individual and the Resolution of 


Criminal Offenses 
OBJECTIVES: - To acquire a basic understanding of what 
happens in investigations and trials relating 


to criminal offenses 


A_KEY QUESTION: How can an individual be affected by a criminal 
charge? 
CONTENT LEARNING EXPERIENCES 
- Distinction between - Examine notice of hearings in newspapers 
criminal and civil cases and newspaper reports of court cases 


to develop an understanding of the 
distinction between criminal and civil 
cases. Verify the understanding with 


a lawyer, a judge, a police officer;. 


- Aspects of criminal trials:| - Using the newspaper reports used above, 
- offenses and supplemented by others, if necess- 
- police investigations ary, (a) develop a list of terms relat- 
- search and arrest ing to aspects of otaitaat trials, 
- bail (b) from the content of the article 
- plea bargaining explain the meaning of the term, 
- rules of evidence (c) check the explanation with a 


- preliminary hearing dictionary definition, and with someone 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 
= trial knowledgeable about the law; 
- sentencing and appeals - Invite resource persons to discuss the 


aspects of criminal trials identified 
above; 

- Attend a trial to observe the process, 
the formalities, and the ways in which 


the rights of the accused are protected; 


- Protection of the law to - Invite a person who has experienced 
individuals a criminal charge and trial to describe 
his/her experience. Later, discuss the 
insights which you gained; 
- Listen to a panel discussion on how 
the law protects individuals. (Invite 
a lawyer, a police officer, someone 
from an agency such as the John Howard 
Society to be panelists); 
- Using accepted debating procedures, 
debate whether society or the individ- 
ual should have protection from the 


law; 


- The legal process in action | - Using a case study of a potential 
offense, develop a ehant to identify 
the sequence of events likely to follow; 

- Plan and role-play a simulated trial to 


consolidate learnings. 
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MODULE: NUTRITION 


RATIONALE. The nature and quantity of food intake affects 


one's level of health. 


INTENT. 


It is the intent of this study to develop an aware- 


ness of the relationship between nutrition and health and 


of the 


individual's role in using knowledge of nutrition to 


Maintain health. 


OBJECTIVES. Students will be given opportunities: 


to acquire basic knowledge of food groups, nutrients, 
and nutrient functions; 

to develop the ability to discriminate among various 
kinds of food and nutrition information in order to 
make choices conducive to optimum health; 

to develop an awareness of how the nature and quantity 
of food intake is affected by cultural and social 
influences; 

to acquire skills in choosing and/or preparing foods 
conducive to optimum health; 

to develop the ability to use nutrition information 
and personal resources effectively in order to acquire 


food conducive to providing optimal health. 


CONTENT. 
1. Nutrition and Health 


-~ nutrient requirements for males and females of 


all ages; 
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- nutrient functions; 

- nutritional assessment; 

- food groups; 

- energy balance; 

- effects of inappropriate food intake related to 
lifestyle; 


- food fads and fallacies (e.g., diets) ; 


- sources of reliable information about nutrition. 


Choosing Food 

- influence of (a) knowledge about nutrition, 
(b) advertising, (c) culture and social customs, 
(d) food habits and food styles, (e) weight control, 
(f) time, monetary and other resources; 

Food or Meal Patterns (Relation to Nutrition) 

- variety of eating times (random or regular meal- 
times, snacks) ; 

- kinds of meals (TV meals, lunchbox meals; vending 
machines, fast-food meals, family meals) ; 


- meal locale (home, restaurant, cafeteria) ; 


Providing Food for Self and Others 


- shopping for food: budgeting; information about 
food labelling, additives, safety; 

- food safety and sanitation: cleanliness of 
preparation and of storage practices and conditions; 


- preparation (retaining nutrients, sanitation). 
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LEARNING EXPERIENCES 


Le 


aie 


To Introduce the Module 


Students can: 


- work in groups to gather a collection of food 
advertising (and/or articles) taken from news- 
papers and magazines to deduce the extent of 
the nutrition knowledge already possessed by 
the students; 

- gather a collection of food containers for use 
in an activity such as "The Grocery Bag Game"; 

- identify nutritional issues and compare them 
with TV commercials; e.g., high sugar intake and 
TV ads for foods with a high sugar content; 

~ plan and carry out a survey of class food habits 
to generate questions for research. 

To Develop the Content 

Students can: 

- discuss issues of nutrition with community resource 
persons, for example, public health nutritionists, 
nurses, dietitians, pharmacists; 

- role-play situations such as family members 
planning a family meal within a given budget, or 
choosing a meal at a community restaurant or at a fast- 
food supplier, to become aware of monetary and 
nutrition considerations; 

- keep food records for one week to make a 


nutritional assessment of them; 
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compare and analyse fad diets to identify their 
nutritional value; 

conduct surveys in the school cafeteria to deter- 
mine the nutritional value of food choices; 
analyse the kind of information provided on the 
labels attached to food packaging to identify the 
nutritional value of contents; 

analyse the bacterial culture present on vending 
machines, on tabletops, on counters, in order to 
verify information on food safety and sanitation; 
prepare comparable food baskets from supermarkets, 
health-food stores, small corner stores, in order 
to compare nutritional value for money spent; 
compile a list of readily available sources of 
reliable nutrition information for student use; 
experience unfamiliar foods and their presentation 
by Way cf field trips and example to broaden 
awareness of cultural and social customs on food 
intake; 

compile a list of activities in which chey have 
been involved; analyse how the activity in its 
social and/or cultural context influenced the 
food eaten; 

use audio-visual resources to acquire a basic 
knowledge of food groups, nutrients, and nutrient 
functions; 

select and use appropriate Ontario Milk Marketing 


Board workshop activities to acquire basic 
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knowledge of food groups, nutrients and nutrient 
functions; 
- prepare a representative selection of foods and 


dishes as a practical application of what has 


been learned. 


To Synthesize Learnings 


Students can: 


- compile their own quick meal menus and snacks, 


keeping in mind nutritional value and available 
resources; 

= SOLepare avmeal plan for>aMperiodiet time: (e.g., 
week, day, month) keeping in mind available 
resources, nutritional value, and lifestyle; 
examples from different age groups and situations 
can be used; 

- identify and compare their food choices in the 
school cafeteria both at the beginning and at the 
end of the module to determine any differences 
that resulted from their learning; 

- use learning journals for purposes of self- 
evaluation of their learnings during the course; 

- produce a "group-managed meal-on-a-budget" which 
can then be evaluated; 

- develop an individual food/eating plan based on 
the lifestyle and workstyle that he/she expects 
to assume after graduation in order to summarize 


course learnings. 


16 “nit iDhip Taiie smpseag Ge 


yD ~ he . ; 


i) 

5 

! 

ul 
- 
a 
s 

~~ 
% 


wey 

‘jan 2asense . 

oe 

I> Fos tex =f qm <7 
= Ty oe 

ioe 


ni £ ‘3eG8-:- ; 
c : ; 





. : 
~ 
7 
“ 
4 — 
} 
<' 
a oy 
‘a 
N 
- 
aw, . 
’ s 


-epcicysel om 


VALIDATION DRAFT 


-(115°.~ 
August, 1981 


MODULE: Nutrition 
UNIT: Impact of Food Advertising on Choice 
of Nutritional Food 
OBJECTIVES: - To identify the advertising techniques used in 
advertising food 
- To distinguish between accurate and misleading 
nutrition information that occurs in food 


advertising 


A_KEY QUESTION: How can a person identify accurate nutritional 


information in food advertising? 


CONTENT LEARNING EXPERIENCES 
- Sources of food advertising’ - Examine a collection of food advertisements 
print; radio; TV; other from a selection of magazines and newspapers. 


Note the nutritional information. Identify 
the approaches that the advertiser uses 
to make people want to eat the food; 

- View a TV tape of several food commercials. 
Note the nutrition information. Identify 
the kind of appeal that the commercial has 
for the potential buyer; 

- Listen to an audio tape of several radio 
commercials advertising food. Note the 
nutrition information. Note the appeal 
to the buyer; 

- Watch TV for an evening. Note any food 


commercials. Jot down the nutritional 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





information and the type of appeal to the 
potential buyer; 

- Using the information obtained from the 
selected previous leaming experiences, 
make a list of the ways that food is 
advertised. Summarize the techniques 


used in food advertising; 


- Types of appeal used in - Using the information obtained in some 
advertising food of the previous learning experiences, 
classify the types of appeal to the con- 
sumer that advertisers use to sell food; 

- Compare TV and print advertisements for the 
same product. Identify the emotional 
appeal used by the seller in each case. 
Try to account for the similarities or 
differences which you noticed. Summarize 
your conclusions; 

- Examine food advertising from several 
sources intended to appeal to different 
age groups. Identify the type of appeal 
that the advertiser is making in each 
case. Summarize your findings. Share 


findings with rest of class; 


- Accurate and misleading - Using the nutritional information obtained 
advertising of food from the preceding learning experiences, 


classify the information as accurate, 


{.Jnow) Sates Dryuecss 


a aL A 
ed? of Iseqge Yo egy? od? hos wm isarroini 
| resyud ledtaetos 
mid aoc? Deals? mm biperetai of5 witet - 
,Snoneizomns palvmxsef mov ory >etoaiee 
. 
al- Boot 2se17 avew ot? to fell wv oven 
@e/pliaricoe? sf: sp iseey = Houlyrevye 


rr 


ppalaltzevbs Beeld cl fal 


eget ci Seniasdo sodsocicta: Shy Brie 
~aoonatiteacxe enimtaal wioivesd tr i 
“wo of? of Iasayse Jo seg. ae YIserlO 


shoot ifss oF ee: euvseizievbs Jays tava 


lIsnptsune ofa YRitashil .s2ovhety ste- 
oaks: fo9a2 AL tellse on) yi bow isece 
3.9 \ e6J¢ -aeiL2mis: oC sot 2amson[s6 Gs y¥I: 
gfaateme 6 |«obee ot voy mite edoneiet & 
sear FuLonee tS % 

imagvae GoxT gaielcc ahs boo urlaexs 
Jaeussi i> Oo) My Cl Babaedr. sangung 
i-eae & ad en? FiistRehl .eQMOTE wpe 
fees fi paiva Bi eC Ti the SCY Sess 

| : 
acef% ..teniieR woy ectsaames .en50 


peeci> te-dee7 dtde eendiah 


baricow aplvaeyoliat (seo tstcie one pula - « 
,peonettegce peimae! prliedetg Sas mx? 


\egeunoe ce moisamsetal amy yaledsio 





oo OF 


CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





misleading or "Do not know". Consult a 
reliable source to check your classifi- 
cations; 

- Develop a checklist to evaluate a food 
advertisement for accurate nutritional 


information; 


- Relationship of food - Develop a checklist to evaluate food 
choices and advertising advertisements which appear in print or 
on TV; 


- Compose an advertisement that would sell 
a nutritional food product that you want 
to market; 

- Make a collection of sapere ene 
with accurate eer onan information 


which you may use to make food choices. 
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August, 1981 


=. LSE = 


MODULE: PARENTING 


RATIONALE. An individual's world view and behaviour can be 


affected by childhood experiences in the family. The 


successful practice of the art of parenting may well require 


a knowledge of various aspects of parenting. 


INTENT. 


It is the intent of this study to develop an under- 


standing of child development, of the importance of self- 


worth, 


and of the role of the family in the nurturing of 


the young. 


OBJECTIVES. Students will be given opportunities: 


to become familiar with the knowledge and understanding 
needed for guiding the development of children; 

to become aware of the way in which self-worth .can be 
fostered; 

to become aware of the importance of self-worth in 
child development and in parent-child relationships; 
to understand the role of parent and its ensuing 
implications; 

to become aware of the rights of children and their 
implications for parents in nurturing their young; 

to become aware of community support services that 


aid the family in the nurturing of the young. 


CONTENT. 


1 


Why Parent Education? 
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Preparation for Parenthood 


- pre-parenting awareness: to parent or not to 
parent - important considerations; 

- preconception and prenatal preparation: fitness; 
nutrition; alcohol and drug use; medical care; 


education classes. 


Infancy 


- bonding; 


- growth and development; 

- the infant as a person (including infant stimulation) ; 

= infant care: nutrition; safety; immunization; 
medical care; 

- support services and community resources. 

The Toddler and the Pre-Schooler 

- growth and development; 

= childcare; 

- parent-child interaction (including fostering 
independence) ; 

- play; 

- community resources (including nursery and day 


care). 


The Role of a Parent 


- role modelling; 

- communicating with children: building self- 
esteem; being consistent; 

- needs of parents; 

-~ the role in different kinds of family patterns: 


two-income; single parent (widowed, divorced, 
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unmarried); adolescent parent; 
- community resources and support services (includ- 
ing parenting classes). 
The Rights of Children 
- respect for child as a person; 
- legislation; 
- child abuse prevention; 
- community support resources, 
LOSParencror Not to Parent 
- responsibilities of parenting; 
- life style changes; 


- joys and stresses of parenting. 


EXPERIENCES. 

To Introduce the Module 

Students can: 

- brainstorm about what is involved in parenting to 
gain awareness of present level of understanding; 

- use sentence completion and word association 
exercises to illustrate perceptions of parenting; 

- complete a pre-test about attitudes to, and know- 
ledge about, parenting. 


Lo Develop the Content 


Students can: 


- role-play about parent-child communication in order 
to make students aware of (a) how to improve 
communication, and (b) how to foster self-worth 


in parent-child communication; 
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discuss case studies of family situations in order 
to become aware of problem-solving skills which 
could be used in dealing with crises and stress, 
of how to develop responsibility in children, 
and of how to foster independence in children; 
spend time in a day-care centre observing and 
recording child behaviour in order to gain some 
awareness of normal growth and development of 
children; 

organize a panel of community resource persons 
(e.g., professionals, parents) to discuss topics 
such as children's rights, parent-child communi- 
cation; 

conduct interviews with parents about particular 
topics such as responsibilities of parenthood, 
lifestyle changes, expectations for children; 
play with children to observe behaviours; 

design a nutrition program for infants/toddlers 
of varying ages; 

participate in consumer-parenting experiences 
(comparison shopping for furniture, toys, car 
seats; compare for safety appropriateness, 
Cost); 

volunteer as a child care worker A different 
settings (baby-sit in a home; provide child care 
in a dental office or in parenting class) ; 
conduct research to identify the areas in which 


there is legal protection for children. 
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Sea lO Synthesize Learning 


Students can: 

- debate "To Parent or Not to Parent"; 

- complete a post-test about attitudes to, and 
knowledge about, parenting; 

- keep a personal diary of their learnings and 
reflections about parenting; 

—wprepare a collage on the joys of parenting, the 
stresses of parenting, the responsibilities of 
parenting, and the lifestyle changes resulting 
from parenting; 

- plan, prepare, and host a luncheon and play period 


for a group of pre-schoolers. 
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ae oss VALIDATION DRAFT 
August, 1981 


MODULE: Parenting 


UNIT: The Rights of Children: Respect for the 
Child as a Person 


OBJECTIVES: - To understand the nature of respect for, and 
abuse of a child 
- To recognize the indicators of respect and abuse 
- To become aware of the law goverming child abuse 


and the reporting of it 


A KEY QUESTION: How does one show respect for a child as a person? 
CONTENT LEARNING EXPERIENCES 
- Meaning of respect for a - Using case studies, point out how people 
child show respect for children. Summarize 
findings; 
- Indicators of respect - Observe parent-child interaction over a 


period of 2 - 3 days. Jot down indicators 
of respect. Share findings with class. 
summarize ; 

- Visit a nursery school or child care 
centre. Observe the adults interacting 
with the children. Jot down your observa- 
tions. Share findings with the class. 


Summarize your findings; 


- Kinds of abuse - Scan newspaper reports of situations 


involving the abuse of children. 
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CONTENT (cont. ) 





- Society's response to child 
abuse: ‘legislation; pre- 


vention; treatment services 


- Identifying respect for 


children 


LEARNING EXPERIENCES (cont.) 


Categorize the kinds of abuse. Summarize 
findings; 

View film on child abuse. Identify the 
kinds of child abuse. Categorize the 


kinds of abuse. Summarize the findings; 


Invite a speaker from the Children's Aid 
Society to explain Section 49 of The Child 
Welfare Act and to explain the legal duty 
of every person regarding child abuse. 
Summarize main points; 

Read reliable articles concerning Section 
49 of The Child Welfare Act. Explain in 
own words what this section means. What 
are the implications for each person? 
Summarize findings; 

Prepare a series of questions to ask a 
knowledgeable person about the support 
services for the prevention and identifica- 


tion of child abuse; 


Prepare a collage to show the indicators 
of respect for children; 
Complete the following sentence: I show 


respect for children by ... 
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VALIDATION DRAFT 
August, 1981 


Zoe 


MODULE: _PROBLEM-SOLVING/DECISION-MAKING 


RATIONALE. Everyday living requires the solving of prob- 
lems; the quality and appropriateness of the solution can 


affect the individual's well-being. 


INTENT. It is the intent of this study to help students 
to identify problems accurately, to understand the process 
of problem-solving, and to know how to find information to 


use in the process. 


OBJECTIVES. Students will be given opportunities: 

- to develop awareness of the advantages of conscious 
decision-making; 

- to recognize the relationship between decision-making 
and quality of life, well-being, life-satisfaction; 

- to understand the importance of problem identification; 

- to understand influences affecting individual and 
group problem-solving; 

- to understand and practise problem-solving in life 
Situations; 

- to become aware of the range of human and non-human 
resources available to assist in satisfactory problem- 
solving and decision-making; 

- to experience lateral thinking and the enjoyment of 
creative problem-solving; 

- to become aware of the outcomes/consequences of 


decisions. 
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Influences on an Individual's Own Decision-Making 


and Problem-Solving 


the individual's own values, goals, resources, 
standards, unique needs, and wants; 

the individual's own family: lifestyle; life 
cycle; background; family size and structure; 

the individual's societal environment: interacting 
systems (economic, socio-cultural, political, 


environmental). 


Decision-Making Process 


a process: identify and define the problem; 
identify alternatives; weigh alternatives 

(consider criteria, risks, priorities, feasibility) ; 
select an alternative; act on selection; evaluate 


results, consequences, and the process. 


Creative ty in Problem-Solving/Decision-Making 


brainstorming of unique alternatives; 
components of creativity: open-mindedness; 
flexibility; adaptability; curiosity; originality; 


variety; consciousness; inventiveness. 


Relationship of Decision-Making to Quality of Life 


- well-being and life satisfactions. 


Resources Available 


human (inherent in people): time; energy; health; 
interests; skills/abilities; talents; attitudes; 
information; knowledge/understanding; personal 


attributes (risk taking, moral courage, creativity, 
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sense of humour, sense of joy); 

- non-human (the things): money (allowances, wages, 
salaries, pensions, interest, dividends, legacies) ; 
assets (savings/bonds/stocks) ; home; material 
possessions (equipment, furniture, clothing, 
sports gear, vehicles); 

- individual resources: unique combinations of human 
and non-human resources; 

- family resources: cluster of individuals making 
a unique group or system; 

- community resources: human (expertise and skills; 
knowledge and understanding; religious and spiritual 
guidance); non-human (libraries, museums, parks, 
recreational facilities, shopping facilities, 
judicial system, education system, transportation 
system) ; 

- world resources: finite and infinite resources. 

Decision-Making Style 

- kinds of styles: focussing on detail; being 
impulsive; letting the environment decide; using 
a logical approach; procrastinating; using intuition; 
avoiding decision-making. 

Classification of Decisions 

- individual (affecting one Seneca (affecting 
a number of persons); central (crucial to decision- 
maker); satellite (generated by a central decision) ; 
chain (sets in motion sequential decisions) ; 


habitual (based on customary practice); snap 
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(made rapidly); intuitive (made because of an inner 
sense or apprehension of it). 
8. Problem Arenas 
- arenas for decision: personal; peer; family; 


education; social; moral; economic. 


LEARNING EXPERIENCES 
1. To Introduce the Module 

Students can: 

- think of a decision made 
(a) in the past year that made a big difference, 
(b) in the past month to which a good deal of 

thought had been given, 
(c) in the past week that brought satisfaction, 
(d) yesterday that involved other people, 
(e) this morning before coming to school; 
analyse the decisions listed according to type 
of decision and decision style used; 

- interview friends, persons in the community, to 
find out how they go about solving problems. 
Identify decision style in each case. 

2. To Develop the Content 

Students can: 

- use a case study focussing on a problem to identify 
influences and interacting systems; identify 
resources available, a range of alternative 
decisions, and the consequences of various 


alternatives. Each can select what he/she 
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considers to be the best solution, and state the 
reason why. Exchange the case study with another 
student; repeat the exercise; compare findings; 
collect a series of cartoons and pictures depict- 
ing various aspects of decision-making; identify 
the aspect; 

through brainstorming, generate a list of typical 
problems for each of the problem arenas. Write 
these on slips of paper; select one area and solve 
it according to one's own values, goals, resources; 
keep a diary of all the problems one has solved; 
identify the decision style in each case; evaluate 
the effectiveness of the process used in solving 
the problem; 

identify problems unique to each life cycle stage 
and problems that run through all life cycle 
stages; 

identify barriers/obstacles to successful decision- 
making; 

role-play a family situation where lifestyle or 
life cycle or family background or family size 

is the source of a problem; 

role-play an individual/family problem which 
illustrates the strong influence a an interacting 
system; 

describe a situation calling for a group decision; 
use puppets to act out difficulties that could 


occur if the decision was not thought through by 


a 


- 
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the whole group; 

cite a classroom problem; in small groups use 
the decision-making process to arrive ata 
solution by consensus; examine and discuss the 
range of solutions in the total group; 

make up a collage of the ways a lack of decision- 
making skills can affect the consumer; 

bring to class a newspaper clipping focussing 
on a government decision. Discuss how this 
decision can affect the individual/family; 
explore the use of computers for individual/ 
family decision-making; 

conduct and tape on-the-street interviews as to 
people's most pressing problems; use these as a 
basis for class discussion about types of prob- 
lems; classify the types; using the decision- 
making process, solve some of these representa- 
tive problems; 

select a situation comedy on TV; watch one 
episode; identify the focal problem/concern 

of this episode; attempt to assess how the 
decision-making process was used; 

survey ten people, asking them to complete the 
statement "Quality of life is determined by ..."; 
use these findings as a basis for classroom 
discussion; 

debate: "Quality of life depends on what an 


individual is, not on what an individual 


possesses"; 
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collect a range of records which deal with some 
dimension of quality of life; listen to the 
songs; try to label the dimension focussed on; 
devise a checklist of these dimensions; each 
student can rank these as most to least impor- 
tant for him/her; 

make a personal, a family, a community resource 
inventory; classify these resources as to human/ 
non-human, tangible/intangible, individual/ 
shared; 

identify resources which increase with use/ 
decrease with use, are abundant/scarce, are 
community/world; 

using a variety of references, explore recent 
theories/opinions/views on the relationship of 
scarce (finite) resources on the quality of 
family life; 

using a case study developed from a life situa- 
tion relevant to the students, using creative 
problem-solving techniques to solve the problem; 
conduct library research on creative thinking/ 
problem-solving in preparation for leading 


creative thinking session in the classroom. 


To Synthesize Learnings 


Students can: 


~ collect articles from newspapers/magazines 


describing different people's lifestyles; through 


reading and small group discussions, students can 
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try to discover from the lifestyles described 

(a) evidence of values/goals, 

(b) resources available to the person, 

(c) different types of problems/decisions facing 
this person, 

(d) evidence of conscious decision-making, 

(e) indications of quality of life/life satis- 
factions; 

pose a problem related to resources management, 

aging, nutrition, home maintenance (or any other 

module in the life skills/management guideline}; 

use the decision-making process to arrive ata 


solution for the problem. 
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VALIDATION DRAFT 
August, 1981 


MODULE: Problem Solving/Decision-Making 


UNIT: Decision-Making styles 


OBJECTIVES: - To identify styles of decision-making 


- To develop skills in analysing situations which 


require decisions 


A_KEY QUESTION: Are all decision-making styles equally useful? 
CONTENT LEARNING EXPERIENCES 


- Recent decisions made by 


students 


- Decision-making styles: 

- Agonizer: a person who 
worries over every detail 
or gets lost in all 
detail 

- Plunger: a person who is 
impulsive, often leaping 
before looking 

- Fatalist: a person who 
lets the environment 
decide, e.g., flips a 


coin, consults horoscope 


- Share with class an event from yester- 


day which required a decision. Describe 


how you made this decision. 


Using the previously described decision, 
decide which decision style was used; 
Divide into seven groups. Using a 
teacher-developed, or acquired, case 
study to represent one of the seven 
decision-making styles; role-play the 
situation so that rest of the class can 
identify the style; 

Working individually, write down 
decisions that Rawe fare made during 
the past year, month, week, and yester- 


day. Identify the decision style. 
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CONTENT (cont. ) 


- Rationalist: A person who 


uses a logical approach, 
e.g. weighs facts, makes 
lists and action plans 


Evader: A person who pro- 


crastinates, makes excuse: 


and takes no action 
Reriitar: A person who 
makes decisions based on 
intuition (gut feelings) 
Decidophople: a person 
who is terrified of mak- 
ing decisions, often 
depending on someone else 


to make most decisions 


- Comparison of decision- 


making styles 


LEARNING EXPERIENCES (cont.) 


If possible, write down decisions 
styles. Which style was most preval- 
ent? Which style appeared to be miss- 
ing? Which styles were appropriate/ 
inappropriate? 

Develop a situation or case study. 

Ask parents,guardian, friend, neigh- 
bour, or teacher how they would solve 
the problem or make a decision. 


Identify 


the decision-making style used. 


Using case studies or personal exper- 
ience, decide which decision-making 
style takes the longest? - is the 
fastest? - is the hardest? - is the 
easiest? has the greatest chance of 
consistent success? - has the least 
chance of consistent success? 
Identify the style that you use most 
frequently. How do you feel about this 
Do you feel you want to 


realization? 


change this style? 
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VALIDATION DRAFT 


August, 1981 
MODULE: Problem-Solving/Decision=Making 


UNIT: Community Resources 


OBJECTIVES: - To become aware of the resources within the 
community which are available to individuals 
- To develop skill in locating a community 


resource 


A_ KEY QUESTION: How can resources within the community be used 


to solve individual problems? 


CONTENT LEARNING EXPERIENCES 

- Community resources: Human - Brainstorm to generate list of available 
(expertise and skills, community agencies and facilities; 
knowledge and understanding organize this list into categories; 
religious and spiritual consult directories and brochures to 
guidance); non-human supplement list; 


(libraries, museums, parks, 
recreational facilities, 
shopping facilities, 
judicial system, education 


system, transportation 


system) 
- Types of services provided - Working individually or in small groups, 
by each of community determine the kinds of problems each 


resources category of community resource might 


x [uweicze 


apo? a 


; (sonabdieg 


é 

im , woh teweles 
oe 

= 


4 = , 
r roor 
innit pe aon 


i” ae 
a 7 
steyvya Iaddlout 
a — i 
0 4a 





36 i= 


CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





provide. (Using brochures distributed 
by the various agencies develop a list 

of services of the agency; using a list 
of questions generated by the group, 
interview a person associated with the 
agency to determine what services are 
provided). Share your findings with rest 
of class; 

- Invite a person from the community or a 
panel of persons from various agencies 
or facilities to tell what services are 
available to public. (Tape the presenta- 
tion either audio or video.) Categorize 
services available; 

- Listen to, or view, tape (see above). 
Categorize services available; 

- Locating community - Using case studies, locate agencies of 
resources facilities which might provide a rele- 
vant service. (Use yellow pages, 
classified ads, community directories). 
Develop a manageable list of resources, 
with phone numbers and/or addresses; 

- Within the next week locate community 
resources which will provide services 
or facilities for a problem that you 


need to solve. 
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VALIDATION DRAFT 
August, 1981 


Lass 


MODULE: RESOURCES MANAGEMENT 


RATIONALE. An individual's basic needs include food, 
shelter, clothing, and a feeling of independence and 
security. How the individual manages the resources at 


his/her disposal will affect the way in which these basic 


needs are provided. 


INTENT. It is the intent of: this study to assist the 
individual in developing a knowledge of, and competence 
in, the skills needed for successful management of his/ 


her resources of money, time, and talent. 


OBJECTIVES. Students will be given opportunities: 
- to develop the skills and understandings they require 
to get good value for their available time and money; 
- to become aware of the options and information services 
available to them as they manage their resources of 
money, time, and talent; 


- to become independent in a changing society. 


CONTENT. 
1. Resources 
~ kinds of resources: money; time; talent; 
- resources and lifestyle; 
- wants, needs, and resources. 


Zee LOUL. Money Resource 


- money problems; 
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- effective use of existing money resources: 
budgetting as planning (gross and net income, 
benefits, paycheques, fixed expenditures, 
discretionary expenditures, flexibility in 
expenditures, role of record-keeping); getting 
good value for your money (comparison shopping, 
effect of advertising on choices made, consumer 
rights and responsibilities); understanding and 
using credit wisely (credit cards, credit counsell- 


Pac Creare CaLingy, scOntracts)-. 


Your Time Resource 


- concept of time as resource: time available for 
wants and needs; 


- use of a "lifetime": for education, work, leisure; 


quality of life; "lifetime" and changing use of 
time; 
- time considerations: factors affecting time 


spent (goals, constraints, priorities, wants and 
needs, value of volunteer work to the individual 
and the community) ; 

- planning and scheduling: making best use of avail- 
able time; long term vs. short term plans; life 


cycle changes. 


Your Talent Resource 


- inventory of talents and skills: current and 
future; learned and inherent; 
- effective management of talents to improve life- 


style, to derive personal satisfaction, and to 
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improve earnings (marketable skills and other 


talents). 


Expanding Your Resources 


exchanging resources: skills exchange, time 
exchange, talent/time exchange; 

dovetailing use of resources; 

investments; 

upgrading education/skills; 

supplementary part-time jobs; 

dealing with a changing society: re-training, 


conserving, using time-savers such as the computer. 


LEARNING EXPERIENCES. 


1 


To Introduce the Module 


Students can: 


discuss how they would use $1,000.00 to set up an 
apartment; discuss whether the choices identified 
would make best use of their time, talents, and 
money; 


complete a Consumer "I.Q." quiz such as those 
suggested in Sally R. Campbell, Consumer Education 
in an Age of Adoption (Sears, Roebuck, 1971) or 


in Albert J. Fritsch, The Contrasumer, Praeger 


Fore) M0199) 1": 


To Develop the Content 


Students can: 


in order to establish the relationship between 


resources and goals, develop a personal scenario 
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of what they expect to be doing in ten years, 

including: type of job, approximate earnings, 

| accommodation, size of family unit, leisure 

activities; 

plan, conduct, and tape interviews as follows: 

(a) with members of the financial community to 
establish the range of interest rates on car 
loans, mortgages, credit cards, 

(b) householders to ascertain what proportion of 
their budget is spent on food, where they shop, 
and why, 

(c) other students to determine how their allow- 
ance and/or earnings are spent? 

(d) credit counsellors and/or loan officers to 
identify ideal ratios for fixed and discretion- 
ary expenses, 

(e) people from different walks of life to find 
what resources of money, time, and talent were 
required to establish themselves; 

compare the prices, and the service provided, on 

certain goods at specialty stores, department stores 

and discount stores; 

survey other students and family members to deter- 

mine how much time is spent on leisure activities 

and on part-time jobs; 

develop a classroom skills inventory to demonstrate 

the variety of human resources available; 


use case studies (a) to identify considerations 
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in establishing personal budgets, (b) to complete 
a TD1 income tax form, (c) to identify how to get 
the best value when shopping for credit; 

- use role-playing to develop understanding about 
(a) negotiating a personal loan, (b) shopping for 
a used car, (c) negotiating a refund or exchange, 
(d) decision-making; 

- compare costs of "doing it oneself" or buying a 
particular good or service such as clothing, a car 
tune-up, re-decorating one's room; 

- invite panelists (credit counsellors, personnel 
officers, futurologists) to discuss considerations 
in managing resources in the future; 

3. To Synthesize Learnings 

Students can: 

- given a possible scenario, plan a budget for use 
of money, time, and talent; 

- use a case study to identify and solve a problem 
in (a) money management, (b) time management; 

- using a scenario in which some wants and needs, 
and resources of time, money, and talent are 
identified for 2 households; neither household 
has enough resources to provide its wants and 
needs. By using the devices of "exchange" and 
"dovetailing", show how the two households could 


plan to meet the wants and needs of each. 
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MODULE: RESOURCES MANAGEMENT - APPENDIX A 
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VALIDATION DRAFT 
August, 1981 


- MODULE: Resources Management. 


UNIT: Banking Institutions 


OBJECTIVES: - to become aware of the types of banking 


institutions available in the community 


- To become aware of the types of services 


available at each type of banking institution 


A_ KEY QUESTION: When I need the services of a banking institution 
should I do business with a bank, a credit union 
or a trust company? 


CONTENT LEARNING EXPERIENCES 


- Personal banking experiencef - Share with class where, why, and how 


bank? credit union? . trust 


company ? 


- Banking institutions: types 7 - 


banks; credit unions;trust 
companies 


- organization 


you use a bank, credit union, and/or 
trust company. Relate impressions of a 
bank; 

Read Stephen Leacock's short story, 

My Financial Career. What services of 
the bank did the author expect to use? 
What steps were necessary to use these 
services? What was the author's 


impression of the bank? 


Read brochures distributed by banking 
institutions. List the services offered 
by the different types of banking 


institutions. Compare the services 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





—- services 


- Banking interactions: ~ 


opening various types of 


accounts; depositing; 


offered by the different types of 
institutions; 

Invite a representative from each type 
of banking institution to be part of a 
panel discussion. (Panelists can be 
allowed 10 minutes each to describe 
their organization and the services 
offered. Panelists can answer questions 
from students following formal presenta- 
tion.) Prepare a list of the services 
which each banking institution offers. 
Compare the services offered by the 
different types of institutions; 

Prepare a series of questions about the 
organization of and services offered 

by banking institutions. Select class- 
mates to interview representatives of 
the three types of banking institutions. 
Listen to findings of interviewers. 

List services offered by banking 
institutions. Compare the services 
offered by the different types of bank- 


ing institutions; 


Using script provided by teacher, role- 
play opening an account, depositing 


money, withdrawing funds; 


withdrawing funds; applying] - Obtain and fill out an application form 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





for a loan for a loan. Discuss reasons for the 
required information; 
- Visit a nearby banking institution. 
Open an account. Deposit money. 


Withdraw money. 
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= TAot= VALIDATION DRAFT 
; August, 1981 
MODULE: Resources Management 


UNIT: Personal Budget 


OBJECTIVES: - To consider reasons for establishing a personal 


budget 


- To prepare a simple personal budget 


A_ KEY QUESTION: How can a budget help in achieving personal goals? 

CONTENT LEARNING EXPERIENCES 

- Reasons for developing a - Examine a variety of case studies of 
budget students, individuals, and families who 


have or have not budgets, who are 
achieving their goals or who are merely 
scraping by. Identify the characteris- 
tics shown by people achieving their 


goals. Summarize findings; 


- Definition of budget - Use case studies in preceding experience 


to deduce a definition of budgeting; 


- Characteristics of a good - Read an authoritative article or a book 
budget: a goal; an estimate on budgeting. Develop a list of charact- 
of income; an estimate of eristics of a good budget. Share list 
expenses; especially with class; 


designed for person 


- Developing the budget: - Examine the information provided on pay- 
estimating income: regular ment statement. Identify: basic pay, 
(allowance paycheck) ; net pay and deductions. Categorize 


occasional (gift, etc) deductions as fixed or flexible; 
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CONTENT (cont.) LEARNING EXPERIENCES (cont.) 





- Estimate expenditures (that] - 


would be relevant to stu- 
dents): food (cafeteria); 


transportation; living (?); 


clothing; recreation; - 


education; health; other 


~- Relationship between re-' - 


quirements (expenditure) 
and resources (income) ; 
flexibility in expenses, 


fixed or flexible 


- Reasons for budgeting: 
relationship between a bud- 


get and lifestyle 


Consult reliable source to find out the 
costs and benefits of each deduction. 
Summarize findings; 

Identify sources of income in addition 


to, or other than, paycheck; 


Working independently, list estimated 
expenditures for a set period of time. 
Classify expenditures as to: fixed, 
partially flexible or flexible; 

Keep a record for set period of time of 
all expenses. Using this information 
estimate expenses for the same period of 


time in the future; 


Compare income with expenses. Note 
discrepancy. If adjustment of expendi- 
ture is indicated, identify those ex- 
penses which are fixed and those that 
may be adjusted. Make necessary adjust- 
ments so that expenses do not exceed 
income. Keep a record of actual expenses 
during period of time for which budget 
was prepared. Make adjustments when 


necessary; 


Discuss positive feelings that were 
generated as a result of creating a 
personal budget; identify positive 


benefits; 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





- Continue the procedure of budgeting 


into the future. 
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VALIDATION DRAFT 
August, 1981 


MODULE: Resources Management 


UNIT: Scheduling Time 


OBJECTIVES: - To identify long-term and short-term personal 


goals 


- To prioritize one's goals 


- To be able to control the use of one's time 


A_KEY QUESTION: Given a constant 24 hours each day, how can the 


use of time be optimized? 


CONTENT 


- Identification of lifetime 


goals 


- Identification of goals in 


the next two or three years 


- Identification of things 


importance now 


LEARNING EXPERIENCES 


- Working individually and independently, 
write down, in a specified length of 
time (e.g., two minutes), personal life- 
time goals; 

- Answer question: "What are my lifetime 


goals?"; 


- Working individually and independently, 
write down, in a specified length of 
time, goals for the next two or three 
years; 

- Answer question: “How would I like to 


spend the next three years?"; 


- Answer question: "If I knew now, that 


I would be struck by lightning six 
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CONTENT (cont.) LEARNING EXPERIENCES (cont. ) 


= Frioritizing goals - 


- Controlling use of time ee 
- Need for planning, need 
for flexibility, need for 
refining and elaborating 
plans, making choices 


about use of time 


- Establishing time managemeny - 


practices 


months from today, what would I do until 
then?". Discuss reasons for any drastic 
changes in lifestyle which were identi- 
fied. Discuss reasons for a lack of 
change in lifestyle. Draw conclusions 


for use of time; 


Using the goals just listed, identify 
the top three in (i) the lifetime goals 


and (ii) the two- or three-year goals; 


Read Alan Lakein's book, How to Get Con- 
trol of Your Time and Your Life, 

Chapter 7, pP-43 - 51. Identify: own 
essential activities, own routine tasks, 
Own previous commitment. Determine when 
to set aside planning time. Discriminate 
among the high priority activities, tasks 
and commitment. Determine best time to 
accomplish activities. Block in time 

for essential activities, routine tasks, 
previous commitments. Identify own 

prime time. Schedule something import- 
ant during prime time. Examine plan 


next day; refine if necessary; 


Set aside ten minutes at the beginning 
of each day for a week. Plan day's 


activities;keep track of each day's 
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CONTENT (cont. ) LEARNING EXPERIENCES (cont.) 





actual activities. At end of week, com- 
pare each day's actual activities with 

planned activities. Develop a plan for 
next week. Early Monday morning, refine 
week's plan. Continue process until it 


becomes automatic. 
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MODULE INTERRELATIONSHIP MATRIX 
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RESOURCES MANAGEMENT 


MODULES 

AESTHETICS 

AGING 

CAREER PLANNING 
ENTREPRENEURTALISM 
FITNESS/WELL-BEING 
HOME MAINTENANCE 
HUMAN RELATIONS 
LAW 

NUTRITION 
PARENTING 
PROBLEM-SOLVING/ 
DECISION-MAKING 
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